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       HENDRIX COLLEGE

EDUCATION DEPARTMENT

 Student Teacher Appraisal Rubric

Alignment and wording from The Framework for Teaching Evaluation Instrument ® 2011 The Danielson Group

For use during observations 2, 3, & 4 

Evaluation Directions:
*Please highlight the phrases under each component in each domain to help you to most objectively determine a rating of 1, 2, 3, or 4. Then, circle the rating under each component.  If a particular component does not apply or is not observed, simply indicate “NA” or “NO.”  In most cases, a rating of “Proficient” is deemed the highest level possible for student teachers as “Distinguished,” shaded in grey, is geared for more experienced teachers.  In the case of exceptional performance on behalf of the student, a “Distinguished” rating may be given.
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INTRODUCTION
Student teaching is that part of the pre-service teacher education program in which the prospective teacher works full-time in a cooperating school with selected cooperating teachers.  The period of student teaching is the culmination of the student's preparation, for this is the time when the student is able to make practical use of principles, methods, knowledge, and materials that have been developed or acquired in college courses.  During this laboratory experience, an increasing responsibility for working with individuals and groups of pupils is assumed by the student through gradual involvement in a particular classroom or teaching situation.  Student teaching is done in a carefully selected school under the immediate supervision of designated cooperating teachers and the general supervision of the college supervisor.

This handbook is designed for student teachers, cooperating teachers, school administrators, and college supervisors in order to answer the questions that may arise during the professional term and the student teaching period.  It is the sincere desire of the Hendrix Education Department to provide a positive teaching experience for the student teacher and for all involved in the student's experience.

Please contact the following Hendrix faculty at their office/home phones if you have any questions about this handbook or its interpretation.

Dr. James Jennings                          Dr. Dionne Jackson



Mrs. Rynnett Clark




(501) 450-1283  (O)                  
   (501) 450-3824 (O)



(501) 450-1458  (O)




(501) 223-9359  (H)                  
   (501) 352-2293 (C)



(501) 329-5999  (H)                                                 
jennings@hendrix.edu (O)         
   jackson@hendrix.edu (O)


 clarkr@hendrix.edu  (O)
     


HENDRIX COLLEGE TEACHER EDUCATION PROGRAM
The Hendrix College Education Department believes that a liberal arts education will produce knowledgeable, thinking human beings and provide a sound background for a professional educator.  This basic belief has led the Education Department to adopt a constructivist philosophy in redesigning its program.

The constructivist philosophy is based on the "assumption that learners do not passively absorb knowledge but rather construct it from their experiences" [Asthenia, Journal of Teacher Education (Nov./Dec., 1992), p. 322].  The passive absorption of knowledge refers to the traditional practices of teaching and learning where rote learning is emphasized.

It should be noted that the constructivist approach does not abandon existing knowledge.  Knowledge is constructed by the learner based upon personal experiences, beliefs, and pre-existing mental structures.  Actually, constructivist learning experiences take into account students' existing knowledge and provide opportunities for students to develop new knowledge by fitting it into, revising, or replacing an existing framework of knowledge.  The constructivist approach gives students the opportunity to construct knowledge for themselves, on their terms, so that they can act to form meaningful mental pictures of understanding.  Constructivism, therefore, includes "the consolidation and internalization of information, by the learner, in a way that is both personally meaningful and conceptually coherent" Caine & Caine, Teaching and the Human Brain (1991), p. 147].

Constructivism relies on interactive instructional methods such as teacher questioning and co-operative student learning.  A positive classroom climate is provided in which students feel free to exchange and discuss ideas, to contribute and know that such contributions are valued, and to analyze and interpret information.  Process, problem solving, higher order thinking, and research skills are imbedded in the interaction methods of the constructivist classroom.

The change from the traditional approach to the constructivist approach of teaching and learning is not a simple matter for prospective teachers.  The constructivist teacher must learn to engage in self-inquiry through reflection.  This means that the teacher as coach or facilitator must help students reflect on their experiences for the purpose of grasping the implications.  This new mode of teaching and learning offers new challenges to teacher education programs in general, and the teacher education program at Hendrix College in particular.
I.  THE STUDENT TEACHING EXPERIENCE
The student teaching experience follows the completion of the required professional education courses (please refer to “Application for and Completion of Professional Term Procedures” in this handbook).  When a student has been approved for student teaching by the Teacher Education Committee, has completed the necessary course work for student teaching, has completed a portion of the Portfolio, and has met all other requirements, the student enrolls in two of the following courses:  (NOTE:  Each student teaching course listed below counts four course credits.)

K-12

Educ 470
Intro to Student Teaching, K-12




Educ 471
Student Teaching, K-12
7-12

Educ 460
Intro to Student Teaching, Secondary, 7-12





Educ 461
Student Teaching, Secondary, 7-12

During the student teaching assignment, the student spends a minimum of twelve weeks in the appropriate schools.  The student becomes gradually, yet systematically, involved in all the instructional and non-instructional experiences which comprise the total teaching task.  The student teaching experience is culminated by the student's assumption of all duties of the regular classroom teacher for at least two full consecutive weeks.  During the student teaching experience, supervision is provided by fully trained cooperating teachers and Hendrix College faculty members from the Hendrix Education Department.   A Hendrix faculty member visits each student teacher a minimum of six times.  In the secondary program, it is not uncommon for a member of the student's major department also to observe the student.  The student teaching experience is graded on a credit/no-credit basis. 

II. STUDENT TEACHING SITE SELECTION
Sites for student teaching in all programs are selected jointly by personnel from the Hendrix Education Department and the cooperating schools in which the student teachers are placed.  Careful consideration is given to site selection and placement in order to ensure the best location for optimum student teaching experiences.  Although preferences for placement are solicited from students, the Education Department does not regard convenience to the student as the only consideration in placement.  Factors such as a good teaching situation, cultural diversity, supervisory load, and the availability of student teacher sites are considered before placement is complete.  Students are not to make any living or housing commitments until they receive their assignment, nor should they independently contact the schools and/or teachers regarding placement.  The site selection commuting area includes schools within a fifty-mile radius of Conway.  Those students applying to student teach must be prepared to accept assignment in the area.  Student teachers should anticipate being placed in two school settings for student teaching. 
III. STUDENT TEACHER REQUIREMENTS
August Observation
Before the formal twelve week student teaching experience begins, the student teacher will complete a three day observation during the first three days of school at a cooperating school campus.  The purpose of this observation period is to allow the student teacher the opportunity to observe the procedures and routines involved with beginning the school year.  The student will keep a journal of his/her observations during the three day experience.

Duration of and Framework for the 12-week Student Teaching Experience:

Whenever possible, the Education Department tries to provide student teaching experiences in two different campus settings.  The framework for dividing the twelve week placements for each certification area is as follows:


7-12 certificate:


K-12 certificate:

Four week placement

Six week placement


Eight week placement

Six week placement
Typically, the 4-week placement for 7-12 licensure will take place in one school setting.  The eight week placement for those licensure areas will take place in a different school setting.  Similarly, the first six week placement for K-12 licensure will take place in one school setting, while the second six week placement will take place in a different school setting.  All student teaching experiences must be at a school site within a fifty mile radius of the campus.  In most cases, the twelve week student teaching experience will occur during spring semester.  Exceptions may be granted, however, for student teaching experiences during fall semester in cases of schedule conflicts that cannot be avoided.  The department chairperson and the supervisor of student teaching must approve such exceptions.

Pacing of Student Teaching Experiences

During the first two weeks of student teaching, the student teacher will observe, participate in some classroom activities, and team-teach one or two lessons with the cooperating teacher.  The student teacher may also perform such activities as taking roll, grading papers, working with individual students, preparing outlines, lesson plans, and/or units, etc.  Such experiences will support the development of greater self-confidence in the student teachers.  At the end of the two week period, the Hendrix College supervisor will come to the classroom to observe the student teacher’s first lesson.  This first formal teaching experience might be with a small group or a short presentation to the entire class.

During the third and fourth weeks, student teachers are expected to teach a minimum of five lessons.  From this time period forward, the student teacher’s classroom experiences should increase.  As the student teacher progresses through this time period, he/she should be involved in devoting a major portion of the school day to classroom teaching.

The four week student teaching experience does not involve preparing a unit.  During six and eight week student teaching experiences, however, the student teacher is expected to assume responsibility for 
teaching a unit.  The six week experience involves a one week unit that should last for five consecutive school days.  The eight week experience involves a two week unit that should last for ten consecutive school days.  Preferably the unit should fall close to the end of the student teaching experience, beginning on a Monday and ending on a Friday.  The student should assume full responsibility for as many of the cooperating teacher’s classes as deemed possible, so that he/she can have a better understanding of all that is involved in full time teaching.  The cooperating teacher, however, will be available to the student teacher during this time.  In cases where a student teacher is placed at one school for the entire twelve week student teaching block, the pacing of responsibilities is roughly the same. The student will begin to take over teaching responsibilities gradually. The twelve weeks will culminate in teaching a two week unit. 
It is important to note that the student teacher will not be allowed to begin his/her unit of independent teaching until the cooperating teacher approves the unit to be taught.  A copy of the unit must be turned into both the cooperating teacher and the student teaching supervisor at least three days prior to the beginning of the unit.  The cooperating teacher should immediately contact the college supervisor if the student teacher is unprepared to teach.

The cooperating teacher should approve any lessons to be taught prior to teaching.  The student teacher should seek the cooperating teacher’s guidance on the best time to review lessons together.  Ideally, the student teacher should present the cooperating teacher with lessons to be taught several days in advance.

Lesson Plans/Units/Journals 

Student teachers are expected to develop lesson plans, unit plans, and journals.   Journals and lesson plans are to be turned in to the college supervisor once a week (on Friday).  Materials handed in should include the following:

A. Daily Reflective Journal - A daily reflective journal or diary of student teaching should include a daily description of the activities as they occur during the school day.  This can include bulletin board descriptions, teaching ideas, curriculum files, or daily accounts of the "joys and trials" of teaching.  As the student teacher assumes more teaching responsibilities, the journal should serve as a venue through which he/she reflects upon the day's lessons and encounters with students in order to improve and grow in future teaching endeavors. The journal is due each Friday during the twelve week student teaching experience and should be turned in to the student teaching supervisor.  It is also important to note that a journal from the August experience should be turned in to the college supervisor immediately following those observations. (See Journal Evaluation Rubric)
B. PET Lessons - The student teacher will turn in one lesson written in a modified PET format each week during the student teaching experience.  Although the student teacher will be teaching more than one lesson per week, having a sample lesson turned in each week allows the college supervisor to see how lessons are presented and to give feedback to the student teacher as needed.  The PET lesson is due each Friday and should be turned into the college supervisor. (See Lesson Line Evaluation Rubric)
C. Unit Plans - As a curriculum planner and implementer, the student teacher will develop a unit during the student teaching experience.  (See Unit Evaluation Rubric)
	Rubric for Reflective Journal During Student Teaching
Points Earned:  _____  (20 points possible)

	Performance Element
	Proficient
	Below Expectations

	
	No errors
	Needs Improvement 

	Journal entries

(4 points possible)
	Student has a separate entry for each day of student teaching.  Entry for each day is at least 2 to 3 paragraphs in length
(4 - 3 points)
	Student does not have separate entries for each day of student teaching and/or entries are not of an appropriate length
(2 - 0 points)

	Content

(4 points possible)
	Student journal includes a meaningful reflection of the day, which may include a self-critique of teaching, an encounter/conversation with students or fellow teachers, ideas that might be used in future teaching, thoughts on improvement with future lessons, etc.

(4 - 3 points)
	Student reflection needs more detail or clarification.

(2 - 0 points)

	Objective Focus

(4 points possible)
	Student maintains an objective perspective and a positive outlook.  Student writing reflects a respect for self, cooperating teacher, administration, and students, even in difficult situations.

(4 - 3 points)
	Student is overly negative or critical of self, cooperating teacher, administration, or students.  Student tends to “blame” or vent rather than seeking solutions.

(2 - 0 points)

	Grammar/Spelling

(8 points possible)
	0 – 3 minor grammar/spelling errors noted.

(8 - 6 points)
	Over 3 grammar/spelling errors noted.

(5 - 0 points)

	Promptness
	*10% of total points possible is deducted for late assignments, for each day overdue
	


	Rubric for Pet Lesson Line During Student Teaching
Points Earned:  _____  (35 points possible)

	Performance Element
	Proficient
	Below Expectations

	
	No errors
	Needs Improvement 

	Name, Date, Subject

(2 points possible)
	Student has appropriately labeled the lesson with his/her name, date, and the subject of the lesson
(2 points)
	Student has labeled lesson, but some elements are incorrect or missing.
(1 - 0 points)

	National/State Standards/Benchmarks/

Frameworks

(2 points possible)
	Student has listed either national or state standards which the lesson addresses.  The standards are aligned with the lesson objectives and activities.

(2 points)
	Student has listed standards, but some are not aligned with lesson objectives or activities.

(1 - 0 points)

	Objectives

(2 points possible)
	Student has written an appropriate lesson objective, stating what students will accomplish and how success will be measured.

(2 points)
	Student has written an objective, but some elements are missing.

(1 - 0 points)

	Content Summary

(2 points possible)
	Student has effectively summarized the content of the lesson to be taught.

(2 points)
	Student has written a content summary, but there are some omissions.

(1 - 0 points)

	Materials/Equipment/Supplies

(2 points possible)
	Student has listed all materials, equipment and supplies that are needed for the lesson.

(2 points)
	Student has listed most materials and equipment that are needed for the lesson, but there are some omissions.

(1 - 0 points)

	(SET) Statement of Objective

(2 points possible)
	Objective is clearly stated to learners.

(2 points)
	Objective is stated, but needs clarification.

(1 - 0 points)

	(SET) Relating Past, Present,

and Future Learning

(5 points possible)
	Student clearly relates how past, and future learning ties in with the current lesson.

(2 points)


	Some clarification is needed in how the current lesson relates to past and future learning.

(1 - 0 points)



	(Continued)
	Proficient
	Basic

	(SET) Involve Learner

(2 points possible)
	Student actively involves learners in the beginning segment of the lesson.

(2 points)
	Student involves learner in the beginning of the lesson, but more involvement is needed.

(1 - 0 points)

	(T20) Explanation

(2 points possible)
	Student clearly explains the details of the lesson to learners.

(2 points)
	Student has included the explanation portion of the lesson line, but some points need clarification.

(1 - 0 points)

	(T20) Questions

(2 points possible)
	Student includes a minimum of 6 appropriate questions to check for understanding.  Questions are labeled in terms of Bloom’s Taxonomy.

(2 points)
	Student has included questions, but has less than 6.  Bloom’s is not noted on all questions.  Some questions need clarification.

(1 - 0 points)

	(T20) Activities

(2 points possible)
	Student develops appropriate activities, which are thoroughly explained and clearly aligned with lesson objectives.

(2 points)
	Activities are present, but may need further explanation or clarification.

(1 - 0 points)

	(T20) Differentiated Instruction

(2 points possible)


	Student has addressed BOTH the learning styles to which the lesson appeals (Howard Gardner’s Multiple Intelligences) as well as modifications that were made for special needs learners. Differentiation for special needs should be mad in terms of content, process, product, and learning environment when appropriate.
(2 points)
	Some elements of differentiated instruction are missing or need further clarification.

(1 - 0 points)

	(T20) Assessment

(2 points possible)
	Student has provided a means to assess the learner’s mastery of the lesson objectives (such as a test, quiz, activity sheet, performance rubric, etc.)  The assessment is clearly aligned with lesson objectives.  The assessment is attached to the lesson.

(2 points)


	Student has noted an assessment, but the assessment needs further explanation or clarification in terms of accurately measuring lesson objectives.

(1 - 0 points)

	(Continued)
	Proficient
	Basic

	(Closure) Restatement of Objective

(2 points possible)
	Student provides a means for the restatement of objective either by direct statements or questioning learners.

(2 points)
	Student provides for a basic restatement of objectives, but more emphasis of primary objectives needs to be made.

(1 - 0 points)

	(Closure) Involve Learner

(2 points possible)
	Student involves the learner in the closure of the lesson by means of discussion, activity, and/or assignment.

(2 points)
	Student includes learners in lesson closure, but more involvement is needed.

(1 - 0 points)

	There are no spelling, typographical or grammatical errors in the lesson line

(5 points possible)
	0 -2 very minor errors noted.

(5 points)
	3 to 6 errors noted.

(4 – 1 points)

	Promptness
	*10% of total points possible is deducted for late assignments, for each day overdue
	


Hendrix College     EDUCATION DEPARTMENT

RUBRIC FOR TWO WEEK UNIT

	REQUIREMENTS
	ABOVE AVERAGE
	AVERAGE
	UNACCEPTABLE


	A- Includes a Table of Contents

	Table of Contents is included which lists the placement of these requirements:  1)  unit overview with goal statement, time schedule, and classes to be taught during unit 2)  assessment materials (worksheets, tests, etc.), 3)  bulletin board idea, 4)  daily lesson plans

(10 – 8 points)
	Table of Contents is present

(7 – 4 points)
	No Table of Contents is present

(3 – 0 points)

	B- Includes an overview at the beginning of the unit, which has a goal statement for the unit, as well as the time schedule and classes to be taught for the duration of the unit. Schedule and classes may be in grid form. Class to be taught should have a one or two word descriptor. (i.e. Math: Fractions)
	Goal statement is clear and concise. Time table for schedule, classes and class content are all clearly stated and easy to follow.

(10 – 8 points)
	Goal statement and schedule of classes are present, but need some minor clarifications and/or additions.

(7 – 4 points)
	Some elements are missing; goal statement and/or schedule are vague or unclear.

(3 – 0 points)

	C- Includes daily lesson plans for each subject for the duration of the Unit
	Plans for each subject and day are present; provides alternate plans as needed

(20 – 14 points)
	Plans for each subject are present

(13 – 7 points)
	Plans are insufficient to cover duration of Unit

(6 – 0 points)

	D- Writes daily lesson plans in PET format
	Pet Format includes:

Content Summary

Set:  Objective

Relate present/past/future

learning

Include learner

T20:  Explanation

Questions

Activity

Differentiated Instruction

Assessment

Closure:  Restates objective

Include learner

(20 – 14 points)
	Set, T20, and Closure are present, with sufficient detail

(13 – 7 points)
	PET format is sketchy

(6 – 0 points)

	E- Uses a bulletin board as an instructional tool (displaying of board is optimal)
	Plan for a creative, hands-on bulletin board is present. Bulletin board idea is related to the Unit

(10 – 8 points)
	Plan for a bulletin board related to the unit is present

(7 – 4 points)
	No bulletin board plan is present

(3 – 0 points)

	F- Addresses different learning styles
	Activities address a wide variety of learning styles

(10 – 8 points)
	Different learning styles are addressed

(7 – 4 points)
	One learning style is addressed

(3 – 0 points)

	G- Demonstrates an understanding of the connections between the content that was learned previously, the current content, and the content that remains to be learned in the future
	Content of the lesson clearly relates to the content of previous or future lessons, and it clearly fits within the structure of the discipline

(10 – 8 points)
	Content of the lesson relates to the content of previous or future lessons

(7 – 4 points)
	Content of the lesson does not relate to the content of previous or future lessons

(3 – 0 points)

	H- Selects objectives and instructional procedures that  are clear to the students
	Objectives and instructional procedures are clearly expressed in a way that is meaningful to students

(10 – 8 points)
	Objectives and instructional procedures are provided

(7 – 4 points)
	Objectives and instructional procedures are inaccurate, confusing, or unavailable

(3 – 0 points)

	I -  Makes content  comprehensible to the students
	Content is accurate, comprehensible, and the lesson has a logical and coherent structure

(10 – 8 points)
	Content is accurate and appears to be comprehensible

(7 – 4 points)
	Content is incomprehensible to the students and/or inaccurate

(3 – 0 points)

	J- Encourages students to extend their thinking
	Specific activities or strategies are used to foster independent, creative, and/or critical thinking about the content being taught

(10 – 8 points)
	Students are encouraged to think independently, creatively, and/or critically about the content being taught

(7 – 4 points)
	Students are not encouraged to think independently, creatively, and/or critically about the content being taught

(3 – 0 points)

	K- Identifies content summary, standards, and objectives for each lesson
	Content summary, standards, and objectives are identified with a clear explanation of why they are appropriate

(10 – 8 points)
	Content summary, standards, and objectives are identified

(7 – 4 points)
	Content summary, standards, and objectives are not identified

(3 – 0 points)

	L- Uses teaching methods that are appropriate to the students and are aligned with the objectives
	Teaching methods are aligned with the objective(s), and they are differentiated, as needed

(10 – 8 points)
	Teaching methods are aligned with the objective(s)

(7 – 4 points)
	Teaching methods are unrelated to the objective(s).

(3 – 0 points)

	M- Uses learning activities that are appropriate to the students and are aligned with the objectives
	Learning activities are aligned with the objective(s), and they are differentiated, as needed

(10 – 8 points)
	Learning activities are aligned with the objective(s)

(7 – 4 points)
	Learning activities are unrelated to the objective(s)

(3 – 0 points)

	N- Uses instructional materials that are appropriate to the students and for the objective
	Instructional materials are appropriate for the objective(s), and they are differentiated, as needed

(10 – 8 points)
	Instructional materials are appropriate for the objective(s)

(7 – 4 points)
	Instructional materials are inappropriate for the objective(s)

(3 – 0 points)

	O- Uses formative and summative assessment strategies and instruments (including a unit test) that are appropriate to the students and are aligned with the objectives
	Formative and summative assessment strategies and instruments are aligned with the objective(s), appropriate for the students, and the results can be used to plan future instruction

(10 – 8 points)
	Formative and summative assessment strategies and instruments are aligned with the objective(s)

(7 – 4 points)
	Formative and summative strategies were not used or they were not aligned with the objective(s)

(3 – 0 points)

	P- Uses proper grammar and spelling.
	Document is flawless or there are a few minor grammatical, typographical, or spelling errors.

(10 – 8 points)
	There are several minor grammatical, typographical, or spelling errors.

(7 – 4 points)
	There are numerous minor grammatical, typographical, or spelling errors and/or several major grammatical errors.

(3 – 0 points)

	Q- Completes and turns in unit to the teaching supervisor in a timely manner.
	The unit was turned in before due date or on time. Both cooperating teacher and student teaching supervisor received a copy.

(10 – 8 points)
	The unit was turned in a day late, but was received by the cooperating teacher and student teaching supervisor at least two days in advance of the beginning of the unit.

(7 – 4 points)
	The unit was not turned into the cooperating teacher and student teaching supervisor as requested. In this case, the cooperating teacher may refuse to turn over teaching responsibilities to the student teacher.

(3 – 0 points)


* Students must turn one copy of their unit in to their cooperating teacher and one copy in to the student teaching supervisor at Hendrix.

* It is recommended that you bind your unit in some way, i.e.:  folder, notebook, etc.

REVISED 05/2005
Your cooperating teacher can help you with school goals, state goals, and unit objectives.  Notes from your past education class materials on such items as Bloom’s taxonomy, critical thinking skills, task analysis, PET format, and evaluation/reflection will be valuable to you at this point.
This material, if you choose, becomes part of your portfolio presentation to the Teacher Education Committee.  You can also use it for job interviews.  Video taping a lesson is not required but a classroom videotape, with your evaluation of a reflection on the lesson, makes a powerful statement in your portfolio.
 

Lesson plans should be prepared in the Program for Effective Teaching [PET] format.  An average lesson length will be two to five pages.  An average set of teacher notes will be two to twenty-five pages depending upon the font size, activity, grade level, and so on.  You may choose to combine these two. The lesson line format is as follows:




l. Name, date, subject




2. National Standards/Benchmarks/State Frameworks




3. Objective(s)



   4. Content Summary:




5. Materials/Equipment/Supplies


       6. Lesson Line






Set:  











1.  Statement of the objective(s)











2.  Relate to present, past, and future learning.











3.  Involve the learner






       Teach To The Objective:







          1.
 Explanation (definitions, steps and process: modeling and using models; examples; content)











    2. Questions (sampling; group)











    3.
 Activity (guided; semi-independent; independent)








          4.
 Respond to the learner in terms of the learning (right or wrong; correct answer)*







          5.
 Stimulus Variation (kinetic; focusing; pause; shifting interaction; shifting senses)*
6. Active Participation (overt and covert)*
* Note: Items 4, 5, and 6 do not have to be written on the lesson line, but are vital to keep in mind when developing a lesson.











    7. Differentiated Instruction**












a. Modifications for special needs












b. Learning styles addressed
8.
 Assessment**

** Note: Differentiated Instruction and Assessment have been added for you to explain how you will modify this lesson to meet the needs of diverse learners.






       Closure:












    1.
 Restatement of the objective













    2. Involve the learner


7.
 Variables of Learning (be sure to consider)


Motivation:
Transfer:


a.
Tension (concern)
a.
Similarities


b.
Feeling tone (pleasant)
b.
Association


c.
Interest (interesting)
c.
Essential/unvarying


d.
Success (level)
d.

Degree of original 




e.
Knowledge of results (exact)

learning


f.
Reward (intrinsic/extrinsic)


Retention:
Reinforcement:


a.
Meaning
a.
Positive


b.
Degree of original learning
b.
Negative


c.
Feeling tone
c.
Extinction

d. Practice

e. Modeling

When you have completed your lesson plan you are ready to develop your teacher notes.  This is when specific questions are indicated, your R-L, activities, steps and process, and so on are specifically stated.

Visitation Observations

When:  The college supervisor will visit the student teacher several times throughout the period of student teaching.  Typically, visits will be made every other week.
How Many:  The total number of visits made will depend on the progress being made by the student.  As a general rule, the student will be visited a minimum of six times.  Some of the six visits may be by another faculty member other than the assigned supervisor.

When Scheduled:  The student teacher is advised to keep the college supervisor informed regarding the days on which teaching will occur.  This will enable the college supervisor to schedule visits at such times when the student will be observed conducting a lesson.  Visits will be both announced and unannounced.  If a conflict arises and an observation must be rescheduled, the student teacher must contact the college supervisor to reschedule as soon as possible.

How Long:  Observations will last for one class period, lesson, or segment of time.  Cooperating teachers should be prepared to meet with the college supervisor immediately following the student teacher's lesson and the student teacher should be allotted time to meet with the college supervisor immediately following the cooperating teacher's and college supervisor's conference.  Both conferences generally last about thirty minutes each.

What is Needed:  Materials to be supplied to the visiting college supervisor should include the appropriate textbook or Xerox copy of the pages to be covered in the lesson.  A copy of the lesson plan is to be given to the college supervisor prior to beginning the lesson.

Student Teaching Evaluations by Cooperating Teachers/College Supervisors 

Cooperating teachers are asked to make five written evaluations of the student teacher.  Evaluations will be made as follows:



1.
The first evaluation will be at the end of the first two weeks of the student teaching experience.

2.  The second evaluation will be at the end of the fourth week of the student teaching experience.

3.  The third evaluation will be at the end of the sixth week of the student teaching experience.
4.  The fourth evaluation will be at the end of the eighth week of the student teaching experience.



5.
The final evaluation will be at the end of the student teaching experience.

When deemed necessary, additional evaluations will be completed.  All evaluations are to be discussed by the cooperating teacher and student teacher.  Forms will be provided by the college at appropriate times. The college supervisor will fill out an evaluation form at the end of the student teacher's experience.  The results will be discussed by the college supervisor and the student teacher at an arranged debriefing time following student teaching.

The cooperating teacher's and the college supervisor's evaluation forms will be placed in the student teacher's folder in the Education Department after the debriefing session.

Team Teaching
Student teachers are encouraged to participate in team teaching.

Substitute Teaching
Substitute teaching by the student teacher is not encouraged by the Hendrix College Education Department.  If student teachers are used as substitutes, it should be only in the classes to which they have been assigned and the following conditions apply.



1.
The college supervisor is notified prior to any substitute teaching occurring.



2.
The student teacher is notified in sufficient time to make plans for teaching.



3.
The student teacher will be assigned a temporary supervisor in the absence of the cooperating teacher.



4.
The student teacher may refuse to substitute.

Punctuality 

Student teachers should always be on time for the school day and other announced school activities.  Tardiness should be extremely rare and occur only in emergency situations.  If tardiness should occur, the student teacher must notify the cooperating teacher and building principal and provide the reason for being late.  The student teacher must also notify the student teaching supervisor.

Absences

Student teachers are responsible for notifying the cooperating teacher, college supervisor, and building principal when they are unable to meet their student teaching assignment.  All absences made while student teaching will have to be made up by the student teacher at the end of the student teaching experience and must be consecutive. Days missed due to "snow days" or illness are to be made up by the student teacher immediately at the end of the twelve-week experience as approved by the college supervisor.  Any student not meeting the assigned number of days will be required to make up the days before successfully completing student teaching.

Employment
Student teaching is a full-time responsibility and is the student's major educational responsibility.  The Education Department recommends that the student teacher have no other employment while student teaching. 

Job Interviews

Absences from student teaching for job interviews must be approved by the college supervisor and the cooperating teacher.

Vacations

Students will follow the cooperating school's calendar while student teaching.  This policy is to be practiced even when the public or private school vacations or spring breaks do not coincide with the Hendrix College vacation.  Student teachers should not make any plans that cannot be easily changed concerning their own vacations (e.g. airline tickets, weddings).

School Day

The student teacher's school day will be the same as that of the cooperating teacher.  Ordinarily this means being at school, on the job, thirty minutes before school starts and thirty minutes or more after-school; the duties of the day and preparation for the next day determine if additional time is necessary.  The school day will include coaching or any other after-school activities.  The student teacher is expected to remain after the school day until the cooperating teacher leaves the building.  The academic day (professional contractual day) should be a constant that allows student teachers in-school planning and observation time and should not be influenced by carpooling and other reasons to leave the campus early.

Professional Development Days

Professional development days preceding the opening of school or that occur during the student teaching experience can count as part of the student teaching number of days.  The total number of staff development days to be counted must be approved by the college supervisor.

Teachers' Meetings/In-service

Student teachers are expected to take part in all meetings that are attended by the cooperating teacher.  Absence from such meetings will be allowed only when the cooperating teacher or principal believes this is not in the best interest of the school or the student teacher.  Student teachers are expected to attend any PTA, in-service and other professional meetings, or faculty meetings required of the cooperating teacher.  Newsletters to parents should be written either for or with the classroom teacher.

Car Pooling
Car pooling is recognized as environmentally and financially sound.  However, the car should not leave the school until each student teacher has completed their teaching day’s responsibilities.  If circumstances require one student teacher to stay later, then that student teacher should arrange to travel independently that day.

Field Trips

Any field trip planned by a student teacher must be discussed with and approved by the cooperating teacher before it is mentioned in class.  The cooperating teacher must accompany the student teacher and the class on the field trip.  All regulations and procedures of the cooperating school must be followed.  In addition, the student teacher must notify the college supervisor in advance.

Hendrix Campus Activities During Student Teaching

It is urged that Hendrix campus activities be kept at a minimum during student teaching.  Campus activities (including music activities, athletic events, and extracurricular campus activities and responsibilities such as Student Senate, Profile, etc.) should not interfere with regular attendance at the cooperating school and should not interfere with the student teacher's preparation for teaching.

Non-teaching Duties

Student teachers are expected to assist the cooperating teacher in any non-teaching duties to which the cooperating teacher is assigned, such as recess, hall, bus, or lunchroom duty, sponsoring extra-curricular activities, and so on, but they should not at any time be made solely responsible for these assigned non-teaching duties.

Co-curricular Activities/Chaperoning

Student teachers are encouraged to participate in the activities of the cooperating school within the rules and regulations governing the regular teachers of the school.  Student teachers are expected to participate in various co-curricular activities as an assistant to the cooperating teachers in the school, but they should not at any time be made solely responsible for chaperoning or supervising such activities.

Extracurricular Teaching Duties

Student teachers are expected to assist the cooperating teacher in any teaching duties to which the cooperating teacher is assigned, such as band, choir, athletic practices, debates, or school plays.  Student teachers should not at any time be made solely responsible for these assigned extracurricular duties.

Seminars/Workshops

All students enrolled in the professional semester and student teaching term are required to attend the pre-professional seminars and workshops at the college.  Failure to attend these activities may result in the prospective teacher not being licensed or being removed from the student teaching experience.
Professionalism

Student teachers are expected to act and dress in a professional manner in all matters pertaining to their teaching assignment.  The college supervisor should be notified of any non-professional behavior or action on the part of the student teacher.

Visitors to Student Teaching Sight
Student teachers are not to bring friends or guests to their assigned school during student teaching.
Corporal Punishment 

Regardless of the circumstances, student teachers are not permitted to administer or to serve as a legal "witness" for corporal punishment.

Observation and Participation During Student Teaching

Student teachers are expected to observe teachers other than their cooperating teacher, noting in the logbook differences in philosophy, method, testing, and/or classroom management techniques.  The observations should be a minimum of, or the equivalent of, two school days.

Materials and Supplies

Materials and supplies made or purchased by the student teacher for teaching are the property of the student teacher.  Any supplies or materials made by the student teacher with material provided by the school in which the student teacher is placed becomes property of the participating school.

Difficulties While Student Teaching

If difficulties arise in which the cooperating teacher believes that the attention of the college supervisor is needed, the cooperating teacher is requested to phone the college supervisor or meet with the supervisor to discuss the problem.

Removal of Student Teacher

The college supervisor is authorized to remove the student from student teaching or to assign the student teacher to another situation.  Students may appeal this decision to the Education Department and if necessary, the Teacher Education Committee.

Approval for Licensure

Upon the completion of the student teaching experience and all other requirements of the Teacher Education Program, the Education Department will submit to the Teacher Education Committee the names of those students that it recommends to receive an Arkansas Teaching License.

Students not recommended for licensure may appeal directly to the Teacher Education Committee.  The Hendrix Teacher Licensure Officer will sign the teacher licensure application forms only if the applicant has been approved by the Teacher Education Committee.  Appeals from the decision of the Teacher Education Committee should be made to the Provost of the College.

Authority/Legal Rights

Student teachers are guests of the cooperating school in which they are placed.  The cooperating teacher has legal responsibility for all activities concerning students under his/her supervision.  The cooperating teacher is responsible for teaching activities in the classroom and his/her decision about what student teachers can and cannot do in the classroom is the cooperating teacher's responsibility under the terms listed in this document.  The student teaching experience can be terminated by the cooperating school authorities. 

In circumstances where termination occurs, the student teacher is to follow the cooperating school's directions and contact the college supervisor.  The college supervisor will visit the school to discuss the situation.

End of Student Teaching Requirements

When the student teaching term has been completed, the student teacher is to complete all debriefing forms and evaluations and turn them in to the college supervisor.  Once the cooperating teacher's evaluation has been turned in to the college supervisor, the student is required to meet with the college supervisor for a debriefing session.

Final Student Teaching Credit
Factors entering into the final evaluation will include classroom observations, journal entries, units, lesson plans, and formal written evaluations by the cooperating teacher and college supervisor.  Hendrix student teachers will be evaluated on a credit/no credit basis by the college supervisor.

IV.
COOPERATING TEACHER REQUIREMENTS
The cooperating teacher is the master teacher who accepts the responsibility for helping the Hendrix student teacher by providing an environment in which the student teacher can develop positive feelings about his/her teaching abilities.  The cooperating teacher assists the student teacher in developing skills necessary to function effectively in the classroom.



A.
Selection
Cooperating teachers are selected on the basis of an agreement among the teacher, the representative of the cooperating school, and the Hendrix College representative.  Cooperating teachers should have the following credentials and characteristics:




1.
Full certification in the teaching field for the area of supervision;




2.

A minimum of three years of teaching experience in the field of supervision;




3.

At least one year of teaching experience in the cooperating school;




4.

A recommendation by the curriculum director/superintendent in charge of placing student teachers;




5.

Willingness to accept the responsibility for a Hendrix student teacher for the student teaching term as outlined in this Student Teacher Handbook; and

6. Willingness to accept only one student teacher during the Hendrix student teacher's assignment.  Other student observers are not encouraged during the Hendrix's student teacher's assignment.

.



B.
Responsibilities
The following suggestions are intended to guide the cooperating teacher in making the student teacher's experience a successful one:




1.

Introduce the student teacher to colleagues, students, and parents as a professional associate:




2.

Inform the student teacher of the expected arrival and departure time for student teaching.  The expected day of student teaching should match that of the cooperating teacher’s day.  The academic day (professional contractual day) should be a constant that allows student teachers in-school planning and observation time and should not be influenced by car-pooling and other reasons to leave the campus early.




3.  Familiarize the student teacher with the total school environment as early as possible.  In addition, the student teacher should be introduced to the specialty area, support staff, the building facilities and school policies and regulations.  For example: accident policies and first aid/health services; playground and lunchroom rules; fire drill instructions; using library and media center/A.V. equipment; using the auditorium and gymnasium; using the duplication/Xerox equipment; filling out attendance reports, lunch count, reports on field-trip requests; requesting and using supplies; dress codes for students and faculty; and student behavior rules and regulations;




4.

Provide copies of the teacher's manual of all textbooks used in the classroom;




5.

Provide the student teacher with state curriculum framework guides;




6.

Provide the student teacher with copies of class rolls and seating charts; 


(*Note:  P-4 cooperating teachers should discuss their room arrangements and how they comprise a teaching strategy.)



7.

Provide the student teacher with a desk or work area;




8.

Assist the student teacher with classroom management techniques;

9. Regularly observe and review with the student teacher the strengths and weaknesses evidenced by the student teacher while teaching, and weaknesses of her/his student teaching;




10.

Encourage the student teacher's ideas and creativity;

11. Allow the student teacher to observe in the classroom before active participation;




12.

Encourage the student teacher to develop the following skills:






a.
using a variety of teaching techniques; 






b.
selecting and utilizing appropriate instructional media and materials;






c.
making assignments that are clearly understood by student






d.
using appropriate classroom language and voice control;






e.
arranging classroom facilities to enhance student learning;






f.
working effectively and efficiently in large and small groups;






g.
working with students of diverse cultural and socio-economic backgrounds;






h.
handling discipline problems in a fair and consistent manner;






i.
providing for individual differences;






j.
becoming sensitive to the needs and feelings of others;






k.
becoming aware of the learning styles of students;






l.
becoming aware of various techniques for working with parent and volunteers; and






m.
becoming aware of procedures for conducting successful parent teacher conferences.






13.

Allow the student teacher to teach full-time for at least two weeks near the end of the eight-week (or twelve-week) student teaching experience, or for one week during the six-week student teaching experience.




14.

Turn in evaluation forms to the college supervisor at the requested times during the student teaching experience.  These evaluations should be discussed with the student teacher before giving them to the college supervisor;




15.

Arrange for authorized substitutes to be in the classroom whenever the cooperating teacher is absent for any portion of the day:




16.

Co-sign any written communications from the student teacher to parents and encourage student teachers to participate in the development of parent newsletters.



17.

Provide periodical observations of the student teacher, delineate tasks and goals for the student teacher as a result of these observations, and findings from these observations should be shared with the college supervisor






18.

Oversee daily lesson plans prepared by the student teacher.  The cooperating teacher should discuss these plans with the student teacher by Friday preceding each week of teaching.  Copies of the 
student teaching lesson plans should be handed in to the cooperating teacher and college supervisor on each Friday (or on an appointed day) preceding the next week of teaching;




19.

Inform the student teacher of meetings such as PTA, in-service meetings, and other meetings that the student teacher is to attend;




20.

Inform the student teacher in advance of any field trip, extra-curricular activities, or other responsibilities required of the cooperating teacher and the student teacher;




21.

Inform the college supervisor immediately if the student teacher is not performing to standards expected of a pre-professional teacher.




22.

Immediately report any absences of the student teacher to the college supervisor;




24.

Supervise any parent-teacher conferences between parents and student teachers.



C.
Cooperating Teacher Stipend
Hendrix College will pay a stipend of $240.00 to a cooperating teacher who has a student teacher for the total twelve weeks of the student teaching period.  A cooperating teacher who has a student teacher for an eight-week period will be paid a stipend of $160.00.  A cooperating teacher who has a student teacher for a six-week period will be paid a stipend of $120.00.
A cooperating teacher who has a student teacher for the four-week period will be paid $80.00.  A stipend is not issued for the three-day August observation.

V.  COLLEGE SUPERVISOR RESPONSIBILITIES
The college supervisor serves as a liaison person between the Hendrix Education Department and the cooperating teacher in the public school system.  Both college and public school supervisors should work to insure a successful student teaching experience for the prospective teacher.

Responsibilities of the college supervisor are as follows:



A.
Provide the cooperating teacher with:




1.
pertinent information about the student teacher;




2.
information regarding what is expected of the student teacher in terms of schedules, activities, lesson plans, and student teaching experiences; and




3.
an orientation session at the beginning of the student teaching period on expectations concerning the student teacher.



B.
Visit the secondary classroom at least six times during the twelve week student teaching experience. 



C.
Aid the cooperating teacher and student teacher in resolving any problems which may develop during the student teaching experience.



D.
Observe the student teacher in action and follow the observation with a conference with the student teacher and cooperating teacher. 



E.
Make a written evaluation of the student's teaching and place it in the student's file.



F.
Conduct a Hendrix Teacher Education Program evaluation and student teaching experience evaluation session with the student teacher following student teaching.  Comments gleaned from this session are to be written by the college supervisor and placed in the student's departmental file.



G.
Assume the ultimate responsibility of giving course credit for the student teaching experience.



H.
Assume responsibility for the termination of or extension of the student teaching experience, if warranted.

VI. SCHOOL ADMINISTRATOR RESPONSIBILITIES
The administrator of a school holds a strategic position in determining the quality of the student teaching program.  Some responsibilities of the administrator include the following: 



A.
Orient the faculty to the student teaching program.



B.
Provide conference space for the cooperating teacher, student teacher, and college supervisor when needed.



C.
Conduct an orientation meeting with the student teacher during the first week of student teaching.



D.
Work with the cooperating teacher and the college supervisor to resolve problems.



E.
Assist the cooperating teacher in providing a well-balanced learning situation for the student teacher.



F.
Allow the cooperating teacher the freedom to permit the student teacher to experiment and explore new approaches in teaching.



G.
Exercise care to avoid exploitation of the student teacher in the program, especially in matters such as substitute teaching or sponsoring extra-curricular programs.



H.
Assist the cooperating teacher in securing teacher's material and text books for the student teacher's use.  



I.
Provide the student teacher with policies regarding school regulations for both students and faculty.



J.
Arrange for a student teacher desk or table in the classroom.



K.
Arrange for the student teacher to be provided with a substitute teacher, when needed, and allow the student teacher to decline to substitute. 



L.
Participate in the evaluation process of the student teacher, if requested.



M.
If possible, observe the performance of the student teacher and provide a follow-up evaluation. 

VII. LICENSURE REQUIREMENTS   

During the senior year, students enrolled in the Teacher Education Program must complete the specified secondary education courses (see faculty members of the Hendrix Education Department for lists of the specific courses required for teacher licensure), including student teaching.  At the completion of the student teaching experience, the Teacher Education Committee will review the record and portfolio of each candidate before recommending to the State of Arkansas that a teaching license be issued.  This record will include, but is not limited to, the following:



1.
The recommendations of the student's cooperating teacher and the Hendrix supervisor of the student teaching experience;



2.
The applicant's academic record, which must show at least a 2.50 grade average;



3.
The completion of all Hendrix College requirements for a Bachelor of Arts degree; 

4. The completion of all course requirements of the State of Arkansas for the appropriate secondary teaching license; and 

5. The student's completed portfolio.
Students who do not meet one or more of the above requirements may make application to the Teacher Education Committee for approval of licensure contingent upon the removal of certain stated deficiencies.  The Hendrix Teacher Licensure Officer will sign the Arkansas and other states' teacher licensure application forms only when the candidate has been approved by the Teacher Education Committee.

Individuals who wish to obtain a teaching license in states other than Arkansas should contact the Hendrix Teacher Licensure Officer.
VIII. PRAXIS II TESTS
In order to receive an Arkansas teaching license, the applicant must also make at least the minimum score set by the Arkansas Department of Education on the Principles of Learning and Teaching and appropriate Specialty Area tests of the Praxis II.  The Principles of Learning and Teaching test of the Praxis II is currently administered at designated testing centers throughout the year.  The Specialty Area tests of the Praxis II are also administered at designated testing centers throughout the year.  Persons taking any of the Praxis II tests must fill out and submit their own applications and pay their own fees.  Test scores on the Praxis II should be sent to the Arkansas Education Department and to Hendrix College.  Hendrix will treat test scores in a confidential manner as required by the Praxis II concerning privacy of academic records.  Application information for the Praxis II tests is available on the website for the Educational Testing Service (www.ets.org/praxis).  The Education Department strongly encourages students who are interested in obtaining licensure to take these Praxis II tests as soon as possible after the necessary course work is completed.  In some instances, students may not be able to complete the job application process without having taken the Praxis II.
IX.   APPLICATION FOR AND COMPLETION OF PROFESSIONAL TERM PROCEDURES
1. All candidates must achieve a passing score on Praxis I by the end of fall semester of the junior year.  In addition to a passing score on Praxis I, each candidate for the teacher education program must meet the following requirements:

-All candidates for licensure must have a “C” or better in all education courses, including a methods course.

-Teacher education candidates will have their first experience of teaching during Inclusive Education.  They will be required to teach five “microteach” (20 minutes or less) lessons.  Inclusive Education, therefore, will serve as a “marker” (or early detection) course.  This will help with the early identification of any students with instructional issues, and it will give the Education Department ample time to provide assistance for any deficiencies.
-All candidates must complete a background check, and a child maltreatment check by the end of fall semester of the junior year.  These requirements must be completed, with favorable outcomes, before a candidate will be allowed to submit a junior portfolio for admission to the teacher education program.

-A candidate must have and maintain at least a 2.5 cumulative GPA before applying for admission to the teacher education program.  Likewise, a candidate must have and maintain a 2.5 GPA in his/her major before applying for admission to the teacher education program.  If not, the candidate cannot reapply until the next spring semester.



  2.  Application for Professional Term -- Spring Semester, Junior Year


  3.  Present portfolio with at least the six minimum required objectives fulfilled and interview with
          The Teacher Education Committee--Spring Semester, Junior Year



 4.
 Teacher Education Committee Approves or Rejects Application --







 Spring Semester, Junior Year



 5.
 Student Teaching Assignment Made -- Spring Semester, Junior Year





 6.
 Student Teaching -- Spring Semester, Senior Year



 7.
 Make Application for Praxis II Exam -- Fall Semester, Senior Year



 8.
 Final Debriefing -- Spring Semester, Senior Year



 9.
Take Praxis II Exam-- Spring Semester as scheduled by the Educational Testing Service



10. Present final portfolio as outlined and hold second interview with the Teacher Education   




Committee - Spring semester, Senior Year


11.
Teacher Education Committee Approves Licensure -- Spring Semester, Senior Year



12. Fill out Arkansas Teacher Licensure Application and Finger Printing forms with Hendrix Licensure Officer for Teaching Certificate -- Spring Semester, Senior Year

X.  STUDENT ARKANSAS EDUCATION ASSOCIATION (S.A.E.A.) MEMBERSHIP
Students are encouraged to join the Hendrix College Chapter of the Student National Education Association as soon as they indicate their intentions to become a teacher.  This may be as early as the freshman year in some cases.  Seniors are required to belong to the SAEA chapter before they are placed for student teaching.

XI. ADDENDUM TO STUDENT TEACHER HANDBOOK
While every effort is made to ensure the accuracy of the information provided herein, the Education Department reserves the right to make changes at any time without prior notice.  The Education Department provides the information in the handbook solely for the convenience of the reader and, to the extent permissible by law, expressly disclaims any liability which may otherwise be incurred.

In addition, Hendrix College adheres to the principle of equal educational and employment opportunity without regard to age, race, gender, disability, sexual orientation, or national origin.  Further, the College is committed to the maintenance of an atmosphere of civility and respect for all students, faculty, and staff.

XII.
HENDRIX COLLEGE

EDUCATION DEPARTMENT
PERSONAL INFORMATION REQUEST

CONFIDENTIAL
To:

Prospective Student Teachers

From:
Hendrix College Teacher Education Committee

Purpose:  The information provided on this form enables the Hendrix Education Department to fulfill professional obligations both to cooperating schools, and to student teachers related to placing student teacher candidates in classrooms with licensed teachers and children.  As a result, you are expected to provide accurate and honest answers to the questions below. The Hendrix Education Department will maintain the information as confidential and will provide it only as authorized by the student teacher.
1. Are you currently or have you within the last two years been under the care 

       of a doctor or counselor?  If “yes,” please describe.

YES
NO

2. Are you currently taking any medication that may affect

your student teaching experience?  If “yes,” please explain. 

YES
NO

3.
Do you have any physical or mental health condition that 




could affect your student teaching or of which we should

      otherwise be aware?   If yes, please describe.


YES
NO

4.
Have you been charged with, or have you been




convicted of a felony?  If yes, please provide details of the 



matter, including the charges against you, date of the charge



or conviction, and the jurisdiction where the proceedings are to be or 



were held.





YES
NO

                                                                                                                                    (OVER)

5.
If you checked “yes” to any of the above questions, do you feel




these issues will affect your student teaching?



If “yes,” please explain.



YES
NO

I have honestly answered the above questions in relation to my student teaching placement.  I understand that failure to provide accurate and complete answers to these questions can be grounds for dismissal from the student teaching program.  I give permission to Hendrix College to share this information with the cooperating principals and teachers to whom I am assigned for student teaching. *
SIGNATURE_________________________________________________DATE____________

*You have the right to decline permission for Hendrix College to share the information to the designated persons at your assigned school.  Hendrix College officials, however, will advise the building principal and cooperating teacher at your assigned school of your decision not to permit the release of the information.  The officials at your assigned school, in turn, have the right to decline to place you for student teaching.  Hendrix College will not accept responsibility for finding a student teaching placement once two attempts have been to place a student who has declined to share information which may be pertinent to cooperating schools.
XIII. ELECTRONIC PORTFOLIO (E-FOLIO) DIRECTIONS FOR STUDENT TEACHERS
The e-folio is a culmination of your learning throughout your years at Hendrix College.  It should be viewed as both an exhibition of your skills and abilities as well as a product that potential employers will view.  With that in mind, the portfolio should be exemplary work clearly demonstrating your ability to document your efforts, write well, and organize materials.

Candidates will complete all objectives of the five domains.  During the Senior Portfolio Interview, candidates will demonstrate knowledge of the portfolio through discussion and articulate thoughts about the process of portfolio development.  In order to prepare for this interview, candidates are required to complete their portfolio by the date required by the Hendrix Education Department.  The following are the requirements for the e-folio:

1.  Provide evidence for how you met all of the objectives from Domains A, B, C, D, and E.  

2.  For the title of each objective page, list the objective number and text.

3.  Then type the narrative (facts/details) and reflection (your thoughts) that relate evidence to the objective in the appropriate context (student teaching).

4.  After the narrative and reflection, provide a link to the evidence.  The relationship between the narrative and evidence should be clearly identifiable through hyperlinks, highlighting, or some other method employed by the candidate; we will not make assumptions about how the evidence is related to the narrative. (See next page for an example of an objective page.)

5.  Sequence your objective page so that there is a narrative and reflection, then evidence, narrative and reflection, then evidence, etc.  For each objective there should be at least TWO forms of evidence.

6.  To receive full credit you must address ALL components of the objective in your narration and reflection.  See the e-folio rubric for scoring details.

Neatness
The e-folio should be neat in appearance.  The cover “page” or introduction should have the following information:
· Name

· Major and minor (if applicable)

· Licensure area

· Date

· A picture of yourself in professional attire

Although your portfolio will be submitted in Livetext, you should still attempt to have “pages” (in Livetext) that are neat and user friendly. 

Writing & Grammatical Issues
As a potential teacher, you are an example to every student who enters your classroom doors.  Also, you will communicate with various people including administrators, community members, and parents/guardians.  Your written communication is often the first impression some people will get of you and, remember, you are a professional.  Therefore, you will be held to a very high standard in regard to the grammatical aspect of your portfolio.  
Your writing style should be concise, well-organized, and easy-to-read.  Be sure that you are expressing yourself clearly in each paragraph.  Clarity is a must!  A person reading your portfolio should have no difficulty reading it and determining your abilities, love of teaching, and communication skills.

This document should have very few or no errors.  Review your e-folio portfolio many times by you and encourage other individuals to do so also to ensure it is error-free.  Be sure to take advantage of resources that will prevent such errors:  

· The Writing Center

· Professors

· Teacher Education Committee members

· Cooperating/supervising teachers

· Other students in the education department

· Non-education students (especially English majors)
XIV. ELECTRONIC PORTFOLIO (E-FOLIO) RUBRIC FOR STUDENT TEACHERS
STUDENT:  





EVALUATOR(S):  

DATE:  





TOTAL SCORE:

TEACHER EDUCATION COMMITTEE DECISION:
	  OBJECTIVE


	Developing

1
	Competent
2
	Proficient
3
	Score* & 
Comments

	DOMAIN A:  Organizing content knowledge for student learning.

	A.1. Understand and exhibit awareness of students’ background knowledge and experiences.
	The teacher demonstrates a lack of understanding of why it is important to become familiar with students’ background experiences, does not know how to find this information, and lacks familiarity with students’ background experiences.
	The teacher demonstrates some understanding of why it is important to become familiar with students’ background experiences, describes one procedure used to obtain this information, and has some familiarity with the background knowledge and experiences of students in the class.
	The teacher demonstrates a comprehensive understanding of why it is important to become familiar with students’ background experiences (the school, family, and community contexts), describes several procedures used to obtain this information, and provides evidence that demonstrates a clear understanding of students’

background knowledge and experiences.
	

	A.2. Articulate clear learning goals and objectives that are appropriate for student learning.
	The teacher does not articulate clear learning goals OR the teacher has chosen goals that are inappropriate for the students.
	The teacher articulates clear learning goals that are appropriate for the students.
	The teacher provides evidence that articulates clear learning goals and provides a well-thought-out explanation of why they are appropriate for the students OR the teacher provides evidence that articulates clear learning goals that are appropriate to the students and are differentiated for groups or individual students in the class.
	

	A.3. Demonstrate an understanding of the content that was covered in the past, present, and future.
	The teacher does not explain how the content of this lesson relates to the content of previous or future lessons OR the explanation given is 
(cont.) illogical or inaccurate.
	The teacher accurately explains how the content of this lesson relates to the content of previous or future lessons.
	In addition to the requirements for competency, the teacher provides evidence that accurately explains how the content of this lesson fits within (cont.) the structure of the discipline.
	

	A.4. Create and/or select teaching methods, learning activities, and instructional materials and other resources that align with the state and/or national standards, lesson objectives, and are developmentally appropriate.
	The teacher chooses methods, activities, or materials that are unrelated to standards and the goals of the lesson OR the methods, activities, or materials are clearly not appropriate to the students.
	The teacher chooses methods, activities, and materials that are aligned with standards and the goals of the lesson and that are appropriate to the students in general.
	In addition to the requirements for competency, the teacher provides evidence that demonstrates the selection of methods, activities, and materials that allow a differentiated learning experience for individuals or groups of students (based on different learning styles, cultural needs, critical thinking, and/or disabilities) OR the teacher provides evidence of a sound explanation of why the single teaching method or learning activity in the lesson is appropriate for all students.
	

	DOMAIN B:  Creating a positive learning environment.

	B.1. Create a climate that promotes fairness.


	The teacher is unfair in the treatment of students OR

the teacher tolerates obviously unfair behavior among students.
	The teacher is fair in the treatment of students and does not accept obviously unfair behavior among students.
	Evidence demonstrates that the teacher is fair in the treatment of students and actively encourages fairness among students.
	

	B.2. Establish and maintain rapport with students
	The teacher does not attempt to establish rapport with students OR the teacher’s attempts are inappropriate.
	The teacher establishes a basic level of rapport with the students.
	Evidence demonstrates that the teacher successfully establishes rapport in ways that are appropriate to students’ diverse backgrounds and needs.
	

	B.3. Exhibits enthusiasm in teaching.
	The teacher does not exhibit enthusiasm in teaching.
	The teacher establishes a basic level of enthusiasm in teaching.
	Evidence demonstrates that the teacher is enthusiastic about teaching.
	

	B.4. Communicate challenging learning expectations to each student.
	The teacher communicates explicitly or implicitly to individuals, to groups within the class, or to the class as a whole that they are incapable of learning or that the teacher’s expectations for their learning are very low.
	The teacher does nothing to communicate to any student that he or she is incapable of

meeting learning expectations.
	The teacher provides evidence that he or she actively encourages students to meet challenging learning expectations.
	

	B.5. Establish and maintain consistent standards of classroom behavior and management.
	The teacher makes no attempt to respond to disruptive behavior OR

the teacher’s response to disruptive behavior does not demonstrate respect for the

students.
	The teacher makes appropriate attempts to respond to disruptive behavior in ways that demonstrate respect for the students OR there is no disruptive behavior during the lesson.
	In addition to the requirements for competency, evidence demonstrates that the teacher responds to minor misbehavior consistently and with reasonable success, in ways that demonstrate respect for students OR evidence demonstrates that student behavior during the lesson is consistently appropriate.
	

	B.6. Prepares and manages materials and technology for effective learning.
	Teacher’s materials are not ready.  Materials and technology do not promote student learning.
	Most of the materials are ready.  Materials and technology enhance student learning.
	Evidence indicates that all of the materials are ready; materials and technology engage students and enhance their learning.
	

	B.7. Making the physical environment conducive to learning
	The teacher allows the physical environment to be unsafe OR the teacher allows the physical environment to interfere with learning.
	The teacher creates a physical environment that is safe and does not interfere with learning.
	Evidence demonstrates that the teacher uses the physical environment as a resource to facilitate learning.  Provisions are made to accommodate all students, including those with special needs. If the teacher does not control the physical environment, he or she effectively adjusts the activities to the existing physical environment.
	


	DOMAIN C:  Teaching for student learning.

	C.1. Make learning objectives and instructional procedures clear to the students.


	The teacher provides the student with no information, confusing information, or inaccurate information about the learning goals or the instructional procedures for the lesson.
	The student receives accurate information about the learning goals. The teacher provides the students with clear, accurate information about the instructional procedures for the lesson, and most of the students seem to understand.
	In addition to the requirements for competency, the students seem to understand the learning goals fully. Evidence indicates that the teacher ensures that all students, including those who may initially have trouble, understand and can carry out the instructional procedures for the lesson.
	

	C.2. Make content comprehensible to students.


	The content appears to be incomprehensible to the students OR the lesson contains substantive inaccuracies.
	The content is accurate and appears to be comprehensible to the students.
	In addition to the requirements for competency, the evidence demonstrates that the lesson as a whole has a logical and coherent structure.
	

	C.3. Encourage students to extend their thinking.


	The teacher discourages independent, creative, or critical thinking of students.
	The teacher encourages students to think independently, creatively, or critically in the context of the content being studied.
	Evidence indicates that the teacher uses activities or strategies that are specifically designed to actively encourage students to think independently, creatively, or critically about the content being taught.
	

	C.4. Monitor students’ understanding of content through a variety of means, providing feedback to students to assist learning, and adjusting learning activities as the situation demands.
	The teacher makes no attempt to determine whether students are understanding and gives them no feedback.
	The teacher monitors the students’ understanding of the content. The students receive feedback as necessary.
	Evidence shows that the teacher monitors students’ understanding of the content and makes appropriate instructional adjustments if necessary. If appropriate, students receive substantive and specific feedback.
	

	C.5. Use instructional time effectively.
	Substantial amounts of instructional time are spent on activities of little instructional value OR the pacing of the lesson is inappropriate to the content and/or the student.
	The pacing of the lesson is appropriate for most of the students. Non-instructional

procedural matters do not occupy an excessive amount of time.
	Evidence indicates that the teacher provides students with activities of instructional value for the entire lesson and paces them appropriately. Necessary non-instructional procedures are performed efficiently.
	


	DOMAIN D:  Developing as a professional teacher.

	D.1. Reflecting on the extent to which the learning objectives were met.  Reflections are based on major schools of thought about schooling, teaching, and learning.
	The teacher cannot accurately identify strengths and weaknesses of the lesson in relation to the learning goals.
	The teacher accurately describes the strengths and weaknesses of the lesson in relation to the learning goals and describes in general terms how he or she could use the experience from this lesson and major schools of thought about schooling, teaching and learning, to improve future instruction.
	In addition to the requirements for competency, evidence indicates that the teacher supports his or her judgments with specific evidence from the observed lesson and major schools of thought about schooling, teaching, and learning.
	

	D.2. Use practical actions to help students who are not meeting the learning objectives.
	The teacher makes no attempt to find ways to help students who are not meeting the learning goals.
	The teacher attempts to find ways to help specific students who are not meeting the learning goals, but cannot suggest any specific, practical actions that he or she has not already tried.
	The teacher provides evidence that suggests specific, practical actions that he or she intends to take to help specific students who are not meeting the learning goals.

	

	D.3. Build professional relationships to share teaching insights and learning activities.
	The teacher demonstrates no knowledge of resources available through colleagues in the school or district OR

the teacher is aware of such resources, but does not attempt to use them, despite an obvious need.

	The teacher demonstrates knowledge of resources and attempts to consult with

colleagues when necessary on matters related to learning and instruction.
	In addition to the requirements for competency, the teacher provides physical evidence of collaboration.
	

	D.4. Understand the importance of communicating with parents or guardians about students.
	The teacher demonstrates no knowledge of forms of communication that she or he can use to communicate with parents or guardians OR the teacher makes no attempt to communicate with parents or guardians, even when it is clearly necessary. 

	The teacher demonstrates knowledge of forms of communication that she or he can use to communicate with parents or guardians of students for various purposes.
	In addition to the requirements for competency, the teacher describes situations in which she or he has communicated with parents or guardians and provides physical evidence of this communication.
	


	DOMAIN E:  Assessing for student learning.

	E.1. Create evaluation strategies that align with the objectives of the lesson and matches student characteristics.
	The teacher has not provided for systematically evaluating student learning OR the evaluation planned is clearly inappropriate either to the goals of the lesson or to the students.

	The teacher has a plan for systematically evaluating student learning that is aligned with some of the goals of the lesson and appropriate for some of the students.
	Evidence shows that the teacher has a plan for systematically evaluating student learning that is aligned with all of the goals of the lesson and appropriate for all of the students.
	

	E.2. Uses multiple assessment methods that provide formative information about the students.
	Methods do not meet the needs of any students.
	Methods discriminate with the majority of the students.
	Evidence indicates that the methods discriminate with all of the student.


	

	E.3. Develop and demonstrate proficiencies that support learning by all students as shown in their work with students with exceptionalities and those from diverse ethnic, racial, gender, and socioeconomic groups in classrooms and schools.


	The teacher  (1) attempts to demonstrate how students, in general, have reached a level of proficiency (mastery) for a particular lesson, skill, or assignment; (2) attempts to demonstrate how students with exceptionalities have reached a level of proficiency (mastered work) for a particular lesson, skill, or assignment.


	The teacher (1) is able to demonstrate how students, in general, have reached a level of proficiency (mastery) for a particular lesson, skill, or assignment; (2) is able to demonstrate how students with exceptionalities have reached a level of proficiency (mastered work) for a particular lesson, skill, or assignment; (3) is able to demonstrate how students from diverse ethnic, racial, gender, and socioeconomic groups have reached a level of proficiency (mastered work) for a particular lesson, skill, or assignment.
	Through evidence, the teacher  (1) is able to demonstrate how students, in general, have reached a level of proficiency (mastery) for a particular lesson, skill, or assignment, with pre- and post-test evidence included; (2) is able to demonstrate how students with exceptionalities have reached a level of proficiency (mastered work) for a particular lesson, skill, or assignment, w/pre-and post-test evidence included; (3) is able to demonstrate how students from diverse ethnic, racial, gender, and socioeconomic groups have reached a level of proficiency (mastered work) for a particular lesson, skill, or assignment, w/ pre- and post-test evidence included.
	


	E.4. Collect data on student learning, analyze them, reflect on their work, and develop strategies for improving learning.  
	The teacher (1) has some data on student learning; (2) attempts to correlate data with student learning; (3) attempts to identify the strengths and weaknesses of the lesson in relation to its impact on student learning; (4) attempts to describe strategies that he/she intends to use to improve student learning in the future.
	The teacher (1) is able to collect data on student learning for one or more lessons taught by the candidates; (2) uses scores for assignments, quizzes, tests, or rubrics to explain the extent to which student learning occurred; (3) describes the strengths and weaknesses of the lesson in relation to its impact on student learning; (4) provides strategies that he/she intends to use to improve student learning in the future. 
	Evidence indicates that the teacher (1) is able to collect multiple forms of data for two or more lessons taught by the candidate; (2) uses two or more numerical indicators, along with a brief narrative, to explain the extent to which student learning occurred; (3) accurately describes the strengths and weaknesses of the lesson in relation to how the objective was met and the degree to which student learning occurred; (4) provides specific, practical strategies that he/she intends to use to improve student learning in the future, and supports strategies with evidence from the lesson(s).


	

	E.5. Assess students throughout the instructional process.
	No assessment is used for planning instruction.
	Assessment occurs at the beginning and/or end of instruction only.

	Evidence demonstrates that assessment is continuous.
	

	E.6. Analyze educational research finds.
	There is no attempt or a failed attempt to analyze the findings of educational research.
	The teacher attempts to analyze the findings of educational research.
	Evidence indicates the teacher’s ability to effectively analyze findings of educational research.


	


* A score of “O” will be awarded for missing objectives.
Electronic Portfolio objectives and domains last revised 1/2012
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HENDRIX COLLEGE

EDUCATION DEPARTMENT
DEPARTMENTAL RECOMMENDATION 

FOR STUDENT TEACHING 

SECONDARY 7-12 or K-12
Student








Department





The student named above has made application for admission to the Hendrix Elementary Education Program for the 20__-20__ academic year.  The Committee on Teacher Education will appreciate the frank evaluation of the student by your department.  On the basis of the Department's knowledge of and contact with this student, please check the items below on the following scale:


3--Strongly Recommend


2--Recommend

1--Recommend with Hesitation



0--Cannot Recommend


X--No Opportunity to Observe

All of these ratings should be on the basis of the student's suitability to enter a program preparing teachers for elementary schools.

	
	3
	2
	1
	0
	                              Remarks

	Academic preparation


	
	
	
	
	

	Dependability


	
	
	
	
	

	Initiative


	
	
	
	
	

	Ability to work with others


	
	
	
	
	

	Poise and personality


	
	
	
	
	

	Skill in communication

written and verbal

  
	
	
	
	
	


Additional Comments:

Date


Signature











PLEASE RETURN TO EDUCATION DEPARTMENT                       

Rev. 05/2005
Hendrix College
Education Department
Student Teacher Preferences

SECONDARY

Student’s Name


Student Teaching during:  Fall or Spring 









(circle one)

Certifying to teach:  7-12 or * K–12;   (circle one)

(* Only Art, Kinesiology, and Foreign Languages may certify K-12.) 
In what subject areas will you be able to student teach? 

___________________________________________________________________
Summer Mailing Address



___________
Summer Phone & E-mail





1.  AUGUST OBSERVATION:   

You will be assigned to your 4, 6, or 8 week teacher for the August observation so that you have the opportunity to see one of your assigned classed at the beginning of the year.
2.  FOUR (4) WEEK EXPERIENCE OR FIRST SIX (6) WEEK EXPERIENCE

 School District:  Preference: _________________________

 Grade Level:  Upper
Lower       No Preference (Circle one)

 Subject Preference:  _________________________________

3.  EIGHT (8) WEEK EXPERIENCE OR SECOND SIX (6) WEEK EXPERIENCE

 School District:  Preference:  ________________________________________

Grade Level:  Upper
Lower       No Preference (Circle one)

Subject Preference:  _________________________________

Are there any considerations that should be taken into account when making your student teaching placement?    Yes   No   (circle one)

If you answered “yes”, please use the back of this sheet to explain.

I understand that while my preferences will be taken into consideration, I may have to commute to my student teaching assignment.  I will be able to make arrangements for transportation.  (The placement will be within 50 miles of Conway.)

STUDENT SIGNATURE:_____________________ DATE______________________

XVII.
HENDRIX COLLEGE

CONWAY, ARKANSAS
EDUCATION DEPARTMENT 
STUDENT TEACHER PLACEMENT AGREEMENT
The Hendrix College Education Department and the                              
_____________________________________________________schools 

enter into an official agreement to place student teachers into the school

system for the 20___- 20___ academic year and to conduct a student teacher

program in conformity with the provisions contained in the 

Hendrix College Student Teaching Handbook

_______________________________________________________________

Signature of Superintendent/Representative 
                        Date 

________________________________________________________________

School District

________________________________________________________________

Representative of Hendrix College

                       Date
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(Rev. October 2007)

Department of the Treasury
Internal Revenue Service

Request for Taxpayer
Identification Number and Certification

Give form to the
requester. Do not
send to the IRS.

Name (as shown on your income tax retur)

Business name, if different from above

Check appropriate box Individual/Sole proprietor

Corporation

Partnership

Other (see instructions) P

Limited liability company. Enter the tax classification (D=disregarded entity, G=corporation, P=partnership) » ..

Exempt
payee

Address (number, street, and apt. or suite no.)

Print or type

Requester's name and address (optional)
Hendrix College

Gity, state, and ZIP code

1600 Washington Avenue
Conway, AR 72032

List account number(s) here (optional)

See Specific Instructions on page 2

Taxpayer Identification Number (TIN)

Enter your TIN in the appropriate box. The TIN provided must match the name given on Line 1 to avoid
backup withholding. For individuals, this is your social security number (SSN). However, for a resident

alien, sole proprietor, or disregarded entity, see the Part | instructions on page 3. For other entities, it is
your employer identification number (EIN). If you do not have a number, see How to get a TIN on page 3 or

Note. If the account is in more than one name, see the chart on page 4 for guidelines on whose

number to enter.

Social security number

Employer identification number

IEIII Certification

Under penalties of perjury, | certify that

1. The number shown on this form is my correct taxpayer identification number (or | am waiting for a number to be issued to me), and

2. | am not subject to backup withholding because: (a) | am exempt from backup withholding, or (b) | have not been notified by the Internal
Revenue Service (IRS) that | am subject to backup withholding as a result of a failure to report all interest or dividends, or (c) the IRS has

notified me that | am no longer subject to backup withholding, and

3. lam a U.S. citizen or other U.S. person (defined below)

Certification instructions. You must cross out item 2 above if you have been notified by the IRS that you are currently subject to backup
withholding because you have failed to report all interest and dividends on your tax return. For real estate transactions, item 2 does not apply.
For mortgage interest paid, acquisition or abandonment of secured property, cancellation of debt, contributions to an individual retirement
arrangement (IRA), and generally, payments other than interest and dividends, you are not required to sign the Certification, but you must

provide your correct TIN. See the instructions on page 4.

Sign Signature of
Here U.S. person P

Date >

General Instructions

Section references are to the Internal Revenue Code unless
otherwise noted.

Purpose of Form
A person who is required to file an information return with the
IRS must obtain your correct taxpayer identification number (TIN)
to report, for example, income paid to you, real estate
transactions, mortgage interest you paid, acquisition or
abandonment of secured property, cancellation of debt, or
contributions you made to an IRA.

Use Form W-9 only if you are a U.S. person (including a
resident alien), to provide your correct TIN to the person
requesting it (the requester) and, when applicable, to

1. Certify that the TIN you are giving is correct (or you are
waiting for a number to be issued),

2. Certify that you are not subject to backup withholding, or

3. Claim exemption from backup withholding if you are a U.S.
exempt payee. If applicable, you are also certifying that as a
U.S. person, your allocable share of any partnership income from
a U.S. trade or business is not subject to the withholding tax on
foreign partners’ share of effectively connected income.
Note. If a requester gives you a form other than Form W-9 to

request your TIN, you must use the requester's form if it is
substantially similar to this Form W-9.

Definition of a U.S. person. For federal tax purposes, you are
considered a U.S. person if you are:

© An individual who is a U.S. citizen or U.S. resident alien,

® A partnership, corporation, company, or association created or
organized in the United States or under the laws of the United
States,

® An estate (other than a foreign estate), or

® A domestic trust (as defined in Regulations section
301.7701-7)

Special rules for partnerships. Partnerships that conduct a
trade or business in the United States are generally required to
pay a withholding tax on any foreign partners' share of income
from such business. Further, in certain cases where a Form W-9
has not been received, a partnership is required to presume that
a partner is a foreign person, and pay the withholding tax.
Therefore, if you are a U.S. person that is a partner in a
partnership conducting a trade or business in the United States,
provide Form W-9 to the partnership to establish your U.S.
status and avoid withholding on your share of partnership
income.

The person who gives Form W-9 to the partnership for
purposes of establishing its U.S. status and avoiding withholding
on its allocable share of net income from the partnership
conducting a trade or business in the United States Is in the
following cases:

® The U.S. owner of a disregarded entity and not the entity,

Cat. No. 10231X
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® The U.S. grantor or other owner of a grantor trust and not the
trust, and

® The U.S. trust (other than a grantor trust) and not the
beneficiaries of the trust,

Foreign person. If you are a foreign person, do not use Form
W-9. Instead, use the appropriate Form W-8 (see Publication
515, Withholding of Tax on Nonresident Aliens and Foreign
Entities).

Nonresident alien who becomes a resident alien. Generally,
only a nonresident alien individual may use the terms of a tax
treaty to reduce or eliminate U.S. tax on certain types of income.
However, most tax treaties contain a provision known as a
"saving clause.” Exceptions specified In the saving clause may
permit an exemption from tax to continue for certain types of
income even after the payee has otherwise become a U.S.
resident alien for tax purposes.

If you are a U.S. resident alien who Is relying on an exception
contained in the saving clause of a tax treaty to claim an
exemption from U.S. tax on certain types of income, you must
attach a statement to Form W-9 that specifies the foliowing five
items:

1. The treaty country. Generally, this must be the same treaty
under which you claimed exemption from tax as a nonresident
alien.

2. The treaty article addressing the income.

3. The article number (or location) in the tax treaty that
contains the saving clause and its exceptions

4. The type and amount of income that qualifies for the
exemption from tax.

5. Sufficient facts to justify the exemption from tax under the
terms of the treaty article.

Example. Article 20 of the U.S.-China income tax treaty allows
an exemption from tax for scholarship income received by a
Chinese student temporarily present in the United States. Under
U.S. law, this student will become a resident alien for tax
purposes if his or her stay in the United States exceeds 5
calendar years. However, paragraph 2 of the first Protocol to the
U.S.-China treaty (dated April 30, 1984) allows the provisions of
Article 20 to continue to apply even after the Chinese student
becomes a resident alien of the United States. A Chinese
student who qualifies for this exception (under paragraph 2 of
the first protocol) and is relying on this exception to claim an
exemption from tax on his or her scholarship or fellowship
income would attach to Form W-9 a statement that includes the
information described above to support that exemption

If you are a nonresident alien or a foreign entity not subject to
backup withholding, give the requester the appropriate
completed Form W-8

What is backup withholding? Persons making certain payments
to you must under certain conditions withhold and pay to the
IRS 28% of such payments. This is called "backup withholding."
Payments that may be subject to backup withholding include
interest, tax-exempt interest, dividends, broker and barter
exchange transactions, rents, royalties, nonemployee pay, and
certain payments from fishing boat operators. Real estate
transactions are not subject to backup withholding

You will not be subject to backup withholding on payments
you receive if you give the requester your correct TIN, make the
proper certifications, and report all your taxable interest and
dividends on your tax return.

Payments you receive will be subject to backup
withholding if:

1. You do not furnish your TIN to the requester,

2. You do not certify your TIN when required (see the Part II
instructions on page 3 for details),

3. The IRS tells the requester that you furnished an incorrect
TIN,

Page 2

4. The IRS tells you that you are subject to backup
withholding because you did not report all your interest and
dividends on your tax return (for reportable interest and
dividends only), or

5. You do not certify to the requester that you are not subject
to backup withholding under 4 above (for reportable interest and
dividend accounts opened after 1983 only).

Certain payees and payments are exempt from backup
withholding. See the instructions below and the separate
Instructions for the Requester of Form W-9.

Also see Special rules for partnerships on page 1.

Penalties

Failure to furnish TIN. If you fail to furnish your correct TIN to a
requester, you are subject to a penalty of $50 for each such
failure unless your failure is due to reasonable cause and not to
willful neglect.

| penalty for false information with respect to
withholding. If you make a false statement with no reasonable
basis that results in no backup withholding, you are subject to a
$500 penalty.

Criminal penalty for falsifying information. Willfully falsifying
certifications or affirmations may subject you to criminal
penalties including fines and/or imprisonment.

Misuse of TINs. If the requester discloses or uses TINs in
violation of federal law, the requester may be subject to civil and
criminal penalties.

Specifi
Name

If you are an individual, you must generally enter the name
shown on your income tax return. However, if you have changed
your last name, for instance, due to marriage without informing
the Social Security Administration of the name change, enter
your first name, the last name shown on your social security
card, and your new last name

If the account is in joint names, list first, and then circle, the
name of the person or entity whose number you entered in Part |
of the form

Sole proprietor. Enter your individual name as shown on your
income tax return on the “Name” line. You may enter your
business, trade, or "doing business as (DBA)' name on the
“Business name” line.

Limited liability company (LLC). Check the “Limited liability
company” box only and enter the appropriate code for the tax
classification ("D for disregarded entity, "C” for corporation, "P"
for partnership) in the space provided.

For a single-member LLC (including a foreign LLC with a
domestic owner) that is disregarded as an entity separate from
its owner under Regulations section 301.7701-3, enter the
owner’s name on the "Name” line. Enter the LLC's name on the
“Business name” line.

For an LLC classified as a partnership or a corporation, enter
the LLC's name on the "Name" line and any business, trade, or
DBA name on the “Business name" line.

Other entities. Enter your business name as shown on required
federal tax documents on the "Name" line. This name should
match the name shown on the charter or other legal document
creating the entity. You may enter any business, trade, or DBA
name on the "Business name” line.

Note. You are requested to check the appropriate box for your
status (individual/sole proprietor, corporation, etc.).

Exempt Payee

I you are exempt from backup withholding, enter your name as
described above and check the appropriate box for your status,
then check the “Exempt payee” box in the line following the
business name, sign and date the form.

Instructions
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Generally, individuals (including sole proprietors) are not exempt
from backup withholding. Corporations are exempt from backup
withholding for certain payments, such as interest and dividends.
Note. I you are exempt from backup withholding, you should
still complete this form to avoid possible erroneous backup
withholding.

The following payees are exempt from backup withholding:

1. An organization exempt from tax under section 501(a), any
IRA, or a custodial account under section 403(b)(7) if the account
satisfies the requirements of section 401(7)(2),

2. The United States or any of its agencies or
instrumentalities,

3. A state, the District of Columbia, a possession of the United
States, or any of their political subdivisions or instrumentalities,

4. A foreign government or any of its political subdivisions,
agencies, or instrumentalities, or

5. An international organization or any of its agencies or
instrumentalities.

Other payees that may be exempt from backup withholding
include:

6. A corporation,

7. A foreign central bank of issue,

8. A dealer in securities or commodities required to register in
the United States, the District of Columbia, or a possession of
the United States,

9. A futures commission merchant registered with the
Commodity Futures Trading Commission,

10. A real estate investment trust,

11. An entity registered at all times during the tax year under
the Investment Company Act of 1940,

12. A common trust fund operated by a bank under section
584(a),

13. A financial institution,

14. A middleman known in the investment community as a
nominee or custodian, or

15. A trust exempt from tax under section 664 or described in
section 4947,

The chart below shows types of payments that may be
exempt from backup withholding. The chart applies to the
exempt payees listed above, 1 through 15.

IF the payment is for . . . THEN the payment is exempt

for...

Interest and dividend payments | All exempt payees except

for 9

Broker transactions Exempt payees 1 through 13,
Also, a person registered under
the Investment Advisers Act of
1940 who regularly acts as a

broker

Barter exchange transactions
and patronage dividends

Exempt payees 1 through 5

Payments over $600 required
to be reported and direct
sales over §5,000"

Generally, exempt payees
1 through 7

'See Form 1099-MISC, Miscellaneous Income, and its instructions.
“However, the following payments made to a corporation (including gross
proceeds paid to an attomney under section 6045(), even if the attomey s a
corporation) and reportable on Form 1099-MISC are ot exempt from
backup withholding: medical and health care payments, attorneys' fees, and
payments for services paid by a federal executive agency.

Page 3

Part I. Taxpayer Identification
Number (TIN)

Enter your TIN in the appropriate box. If you are a resident
alien and you do not have and are not eligible to get an SSN,
your TIN is your IRS Individual taxpayer identification number
(ITIN). Enter it in the social security number box. If you do not
have an ITIN, see How to get a TIN below

If you are a sole proprietor and you have an EIN, you may
enter either your SSN or EIN. However, the IRS prefers that you
use your SSN.

If you are a single-member LLC that is disregarded as an
entity separate from its owner (see Limited liability company
(LLC) on page 2), enter the owner's SSN (or EIN, if the owner
has one). Do not enter the disregarded entity's EIN. If the LLG is
classified as a corporation or partnership, enter the entity's EIN

Note. See the chart on page 4 for further clarification of name
and TIN combinations.

How to get a TIN. I you do not have a TIN, apply for one
immediately. To apply for an SSN, get Form SS-5, Application
for a Social Security Card, from your local Social Security
Administration office or get this form online at www.ssa.gov. You
may also get this form by calling 1-800-772-1213. Use Form
W-7, Application for IRS Individual Taxpayer Identification
Number, to apply for an ITIN, or Form SS-4, Application for
Employer Identification Number, to apply for an EIN. You can
apply for an EIN online by accessing the IRS website at
www.irs.gov/businesses and clicking on Employer Identification
Number (EIN) under Starting a Business. You can get Forms W-7
and SS-4 from the IRS by visiting www.irs.gov or by calling
1-800-TAX-FORM (1-800-829-3676).

If you are asked to complete Form W-9 but do not have a TIN,
write "Applied For" in the space for the TIN, sign and date the
form, and give it to the requester. For interest and dividend
payments, and certain payments made with respect to readily
tradable instruments, generally you will have 60 days to get a
TIN and give it to the requester before you are subject to backup
withholding on payments. The 60-day rule does not apply to
other types of payments. You will be subject to backup
withholding on ali such payments until you provide your TIN to
the requester.

Note. Entering "Applied For’ means that you have already
applied for a TIN or that you intend to apply for one soon.

Caution: A disregarded domestic entity that has a foreign owner
must use the appropriate Form W-8.

Part Il. Certification

To establish to the withholding agent that you are a U.S. person,
or resident alien, sign Form W-9. You may be requested to sign
by the withholding agent even if items 1, 4, and 5 below indicate
otherwise

For a joint account, only the person whose TIN is shown in
Part | should sign (when required). Exempt payees, see Exempt
Payee on page 2.

Signature requirements. Complete the certification as indicated
in 1 through 5 below.

1. Interest, dividend, and barter exchange accounts
opened before 1984 and broker accounts considered active
during 1983. You must give your correct TIN, but you do not
have to sign the certification

2. Interest, dividend, broker, and barter exchange
accounts opened after 1983 and broker accounts considered
inactive during 1983. You must sign the certification or backup
withholding will apply. If you are subject to backup withholding
and you are merely providing your correct TIN to the requester,
you must cross out item 2 in the certification before signing the
form.
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3. Real estate transa ns. You must sign the certification
You may cross out item 2 of the certification.

4. Other payments. You must give your correct TIN, but you
do not have to sign the certification unless you have been
notified that you have previously given an incorrect TIN. “Other
payments” include payments made in the course of the
requester's trade or business for rents, royalties, goods (other
than bills for merchandise), medical and health care services
(including payments to corporations), payments to a
nonemployee for services, payments to certain fishing boat crew
members and fishermen, and gross proceeds paid to attorneys
(including payments to corporations).

5. Mortgage interest paid by you, acquisition or
abandonment of secured property, cancellation of debt,
qualified tuition program payments (under section 529), IRA,
Coverdell ESA, Archer MSA or HSA contributions or

distrib

ns, and pension

utions. You must give your

correct TIN, but you do not have to sign the certification.

What Name and Number To

e the Requester

For this type of account:

Give name and SSN of:

1. Individual
2. Two or more individuals (joint
account)

3. Custodian account of a minor
(Uniform Gift to Minors Act)

4. a. The usual revocable savings
trust (grantor is also trustee)
b. So-called trust account that is
not a legal or valid trust under
state law

5. Sole proprietorship or disregarded
entity owned by an individual

The individual
The actual owner of the account or,
if combined funds, the first
individual on the account”

The minor©

The grantor-trustee '

The actual owner

The owner

For this type of account:

Give name and EIN of:

6. Disregarded entity not owned by an|
individual
7. Avalid trust, estate, or pension trust
8. Corporate or LLG electing
corporate status on Form 8832
9. Association, club, religious,
charitable, educational, or other
tax-exempt organization
10. Partnership or muiti-member LLG
11. A broker or registered nominee
12. Account with the Department of
Agriculture in the name of a public
entity (such as a state or local
government, school district, or
prison) that receives agricultural
program payments

The owner

Legal entity *
The corporation

The organization
The partnership

The broker or nominee
The public entity

"List first and circle the name of the person whose number you furish. If only one person
on a joint account has an SSN, that person's number must be furnished

Circle the minor's name and funish the minor's SSN.

'You must show your individual name and you may also enter your business or “DBA"
name on the second name line. You may use either your SSN or EIN (i you have one),

but the IRS encourages you to use your SSN.

# List first and circle the name of the trust, estate, or pension trust. (Do not furnish the TIN
of the personal representative or trustee unless the legal entity ftself is not designated in
the account title) Also see Special rules for partnerships on page 1

Note. If no name is circled when more than one name is listed,

the number will be considered to be that of the first name listed.

Secure Your Tax Records from Identity Theft

Identity theft occurs when someone uses your personal
information such as your name, social security number (SSN), or
other identifying information, without your permission, to commit
fraud or other crimes. An identity thief may use your SSN to get
a job or may file a tax return using your SSN to receive a refund.

To reduce your risk
® Protect your SSN,

® Ensure your employer is protecting your SSN, and
® Be careful when choosing a tax preparer.

Call the IRS at 1-800-829-1040 if you think your identity has
been used Inappropriately for tax purposes.

Victims of identity theft who are experiencing economic harm
or a system problem, or are seeking help in resolving tax
problems that have not been resolved through normal channels,
may be eligible for Taxpayer Advocate Service (TAS) assistance.
You can reach TAS by calling the TAS toll-free case intake line
at 1-877-777-4778 or TTY/TDD 1-800-829-4059.

Protect yourself from suspicious emails or phishing
schemes. Phishing is the creation and use of email and
websites designed to mimic legitimate business emails and
websites. The most common act is sending an email to a user
falsely claiming to be an established legitimate enterprise in an
attempt to scam the user into surrendering private information
that will be used for identity theft

The IRS does not initiate contacts with taxpayers via emails.
Also, the IRS does not request personal detailed information
through email or ask taxpayers for the PIN numbers, passwords,
or similar secret access information for their credit card, bank, or
other financial accounts.

If you receive an unsolicited email claiming to be from the IRS,
forward this message to phishing@irs.gov. You may also report
misuse of the IRS name, logo, or other IRS personal property to
the Treasury Inspector General for Tax Administration at
1-800-366-4484. You can forward suspicious emails to the
Federal Trade Commission at: spam@uce.gov or contact them at
www.consumer.gov/idtheft or 1-877-IDTHEFT(438-4338).

Visit the IRS website at www.irs.gov to learn more about
identity theft and how to reduce your risk.

Privacy Act Notice

Section 6109 of the Internal Revenue Gode requires you to provide your correct TIN to persons who must file information returns with the IRS to report interest,
dividends, and certain other income paid to you, mortgage interest you paid, the acquisition or abandonment of secured property, cancellation of debt, or
contributions you made to an IRA, or Archer MSA or HSA. The IRS uses the numbers for identification purposes and to help verfy the accuracy of your tax return.
The IRS may also provide this information to the Department of Justice for civil and criminal litigation, and to cities, states, the District of Columbia, and U.S.
possessions to carry out their tax laws. We may also disclose this information to other countries under a tax treaty, to federal and state agencies to enforce federal
nontax criminal laws, or to federal law enforcement and intelligence agencies to combat terrorism.

You must provide your TIN whether or not you are required to file a tax return. Payers must generally withhold 28% of taxable interest, dividend, and certain other
payments to a payee who does not give a TIN to a payer. Certain penalties may also apply.




XIX.      Hendrix College

 Education Department
 Student Teacher Mini-Resume Form

 Portfolio and Job Fair
Name:    __________________________________________________________________________

Last



           First


Middle

Current Address:
___________________________________________________________________



Street, Route, P.O. Box



City, State, Zip Code

Use Current Address Until ___/___/_____



 Mo./day/year

Permanent Address:  ________________________________________________________________



Street, Route, P.O. Box



City, State, Zip Code

Telephone Numbers with Area Codes: 

Current:



Permanent:  

Degree Expected This School Year:


Expected Graduation Date:
 


Major(s):





Minor(s): 

Other Degree(s) held: 

Teaching Certificate (s) Held or Expected by August 15: 


Subject Area(s):


Grade Level(s): 


State(s) in which you are/will be certified: 

Student Teaching Internship(s)—Fall or Spring/Summer Semesters This School Year Only: 

Subject(s):  


School(s): 

City/State Location: 

Experience Summary (i.e., Elementary Teacher, 3 years; Camp Counselor, 2 summers):

Work Desired: 

Geographic Preference: 

Date Available for Work: 

I hereby authorize the Career Services Office and its staff to grant access to and/or release the attached Mini-Resume for the purpose of assisting me in securing employment.

Signature: _________________________________________________  Date: ________________________________________
XX. 






    Hendrix College

Education department

Student Teacher Autobiography

Name:________________________________ 

Home Address:______________________________

Campus/Student Teaching Address:__________________________________________________________

Home Phone:_______________________ Campus/Cell Phone:________________________

Date of Birth__________________________  

Parents Names_______________________________

Parent Contact phone numbers for emergency purposes: ______________________

Married____ Single_____ Divorced____ If Married Spouse's Name_________________________

Children:  Yes_____ No_____ If Yes, Names and Ages__________________________________

High School Attended_____________________________ Graduation Date_________________

Other colleges attended besides Hendrix, and dates of attendance________________________

_______________________________________________________________________________

Courses taken in Education__________________________________________________________

(These questions must be typed and attached to this sheet.  Type the question first and then your response.)

1. Give a short autobiographical sketch of your life.  Indicate what factors influenced you to want to become a teacher.

2. Describe any specific abilities, skills, hobbies, travel or other interesting experiences you have had which may be useful in your student teaching.

3. List academic courses which have been most enjoyed and helpful to you.  Give some reason for their special appeal to you.

4. State one or two things you would most like to learn from student teaching.

5. Discuss your ideas and thoughts about education (e.g., how children learn, what schools can do for the nation).

6. Add any comments you would like your cooperating teacher to know about you that you've not included in any of the above statements.

(Revised 4/05/06)

XXI.    Hendrix College

   Education Department

   Permission Form for Transcript

   Cooperating Teachers/Principals

TO WHOM IT MAY CONCERN:

RE:

Transcripts

I give the Hendrix College Education Department permission to use my transcript in placing me into the schools for student teaching and teacher licensure.  I understand that my transcript may be shared with the school districts to which I am assigned.

Name: __________________________________________ Date: ________________________

(Revised 05/2005)



XXII.

Hendrix College

Education Department

August Observation Form

Student's Name _____________________________________________

School ____________________________________________________

Cooperating Teacher _________________________________________

Please assess the student's participation during the August observation in your classroom.  Please indicate any activities in which he/she was involved.

ACTIVITIES:

STRENGTHS:

WEAKNESSES:

OTHER:

Over-all rating of the student's performance
EXCELLENT     ABOVE AVERAGE     AVERAGE     FAIR     POOR

    

Teacher's Signature__________________________________________

Date ________________________

XXIII.


HENDRIX COLLEGE EDUCATION DEPARTMENT

STUDENT TEACHER APPRAISAL FORM:  *OBSERVATION 1



 STUDENT'S NAME










SCHOOL












COOPERATING TEACHER










Please assess the student's teaching progress in this introductory two weeks of student teaching. We would appreciate your comments on the students' strengths and weaknesses to date.

A.
Strengths:

B. Weaknesses:

C Other

D.
Over-all rating of the student's first two weeks performance:


Excellent - Above Average - Average - Fair - Poor

Teacher/Supervisor Signature










DATE












*Note to evaluator: This form is to be used only for evaluation #1 during student teaching which should typically occur between the second or third week.

STUDENT TEACHER:  



EVALUATOR:  
DATE:  







	OBJECTIVE


	Unsatisfactory

1
	Basic

2
	Proficient
3
	Distinguished
4    

	Domain 1: Planning and Preparation 
	
	
	
	

	1. A. Demonstrates knowledge of content and pedagogy

NA    NO    1    2    3    4
	Student teacher makes content errors.  He/she does not consider prerequisite relationships when planning.  Student teacher’s plans use inappropriate strategies for the discipline.
	The student teacher is familiar with the discipline, but lacks awareness of how concepts relate to one another.  His/her knowledge of prerequisite relationships is inaccurate or incomplete.  Lesson and unit plans use limited instructional strategies, and some may not be suitable to the content.
	The student teacher can identify important concepts of the discipline and their relationships to one another.  He/she consistently provides clear explanations of the content.  The student teacher’s plans reflect familiarity with effective pedagogical approaches.
	In addition to the characteristics of “competent,” the student teacher cites intra- and interdisciplinary content relationships.  He/she is proactive in uncovering student misconceptions and addressing them before proceeding.

	Comments for 1.A.: 


	
	
	
	

	1. B. Demonstrates knowledge of students in terms of learning needs and diversity

NA    NO    1    2    3    4
	Student teacher demonstrates little or no understanding of how students learn and little knowledge of students’ backgrounds, cultures, skills, language proficiency, interests, and special needs and does not seek such understanding.
	Student teacher indicates the importance of understanding how students learn and the students’ backgrounds, cultures, skills, language proficiency, interests, and special needs, and attains this knowledge about the class as a whole.  Application of this knowledge in planning is still developing.
	Student teacher’s plans reflect an understanding of the different cultural groups, special needs groups as well as academic groups within the classroom.
	In addition to the characteristics of “competent,” the student teacher’s plans indicate differentiation for specific students (not just groups of students), depending upon the learning need or learning situation.

	Comments for 1.B.: 


	
	
	
	


	1. C. Sets instructional outcomes

NA    NO    1    2    3    4
	Outcomes represent low expectations and/or lack of rigor, and not all of them reflect important learning in the discipline.  Outcomes are not clear or are stated as activities.  Outcomes are not suitable for many students in the class.
	Outcomes represent a mixture of low expectations with some rigor.  Some outcomes reflect important learning in the discipline, and are suitable for most of the class.
	Most outcomes represent rigorous and important learning in the discipline.  Outcomes are clear, are written in the form of student learning, are suitable to groups of students in the class and are differentiated where necessary.
	In addition to the characteristics of “competent,” the student teacher references standards or frameworks, makes connections to previous and future learning, and differentiates for individual students.  Outcomes reflect different types of learning and where appropriate, provide opportunities for integration and coordination.

	Comments for 1.C.: 


	
	
	
	

	1. D. Demonstrates knowledge of resources

NA    NO    1    2    3    4
	The student teacher is unaware of school, district, or community resources for classroom use, for the expansion of his or her own knowledge, or for students.
	The student teacher has a basic awareness of school or district resources available for classroom use, for the expansion of his/her own knowledge, and for students, but no knowledge of resources available more broadly.
	The student teacher is aware of resources beyond the school and/or district.  He/she is familiar with external sources of information, including the Internet, that are available for expanding his/her own knowledge as well as students.
	In addition to the characteristics of “competent,” the student teacher has extensive knowledge of resources not only in the school or district but also in the community, through professional organizations and universities, and on the Internet, which may be used for expanding his/her knowledge and for students.

	Comments for 1.D.: 

 
	
	
	
	

	1. E. Designs coherent instruction

NA    NO    1    2    3    4
	The learning experiences are poorly aligned with instructional outcomes and are not designed to engage students. Lesson plans are not structured or sequenced and are unrealistic in their expectations. 
	Learning activities are moderately challenging.  Learning resources are suitable, but here is limited variety.  Instructional groups are random or only partially support objectives.  Lesson structure is uneven or may be unrealistic in terms of time expectations.
	Learning activities are matched to instructional outcomes.  Activities provide opportunity for higher-level thinking.  The student teacher provides a variety of appropriately challenging materials and resources.  Instructional groups are organized to maximize learning.  Lesson plan is well structured with reasonable time allocations.  
	In addition to the characteristics of “competent,” the student teacher has planned for activities that permit student choice. The learning activities connect to other disciplines.  Lesson plans differentiate for individual student needs.

	Comments for 1.E.:


	
	
	
	


	1. F. Designs student assessments

NA    NO    1    2    3    4
	Assessments do not match instructional outcomes or do not affect future plans.
	Assessment criteria are vague and/or only a few of the instructional outcomes are addressed in the planned assessments.  The student teacher intends to use assessment results to plan instruction for the class as a whole.
	Assessment types match learning expectations, and indicated modified assessments for some students as needed. The student teacher intends to use assessment results to plan for future instruction for groups of students.
	In addition to the characteristics of “competent,” the teacher’s assessment should provide opportunities for student choice.  The student teacher designed assessments are authentic with real-world application, as appropriate.  Formative assessments are well designed and include students as well as teacher use of the assessment information.  Assessment results will be used to plan for individual students.

	Comments for 1.F.: 


	
	
	
	


	Additional Hendrix College Education Department requirements relating to Domain 1
	
	
	
	

	1.  Provides cooperating teacher with all lesson plans in advance of class presentation

NA    NO    1    2    3    4
	On more than two occasions, the student teacher has neglected to turn in lesson plans to the cooperating teacher for review.
	The  student teacher occasionally forgets to turn in lesson plans to the cooperating teacher OR the student teacher does not give the cooperating teacher enough time to review the lesson plan prior to teaching
	The student teacher routinely turns in lesson plans to the cooperating teacher, with rare exceptions.
	The student teacher routinely turns in lesson plans to the teacher as requested and is able to implement any suggestions or revisions that are given.

	Comments for 1.1: 


	
	
	
	

	2.  Turns in complete lesson plans

NA    NO    1    2    3    4

	The student teacher only outlines lessons, and routinely leaves out key components.
	The student teacher turns in basic lesson plans, but more than two sections are done incorrectly or need further explanation.
	The student teacher turns in lessons that are complete.  Occasionally a section or two may need further explanation
	The student teacher turns in lesson plans that are complete, and nicely detailed in all areas.

	Comments for 1.2: 


	
	
	
	

	3.  Writes lessons in PET format (Program for Effective Teaching)

NA    NO    1    2    3    4

	The student teacher makes no attempt to write lessons using PET format
	The student teacher uses PET format, but uses the format incorrectly in two or more areas of the lesson line
	The student teacher uses PET format correctly. Occasionally, a section may need further explanation or minor corrections.
	The student teacher consistently uses PET format correctly in all areas of the lesson line.

	Comments for 1.3:


	
	
	
	


	4.  Provides evaluator with lesson and relevant materials before an observation

NA    NO    1    2    3    4
	The student teacher does not give the evaluator a copy of the lesson, or does not complete pre- or post-observation interview.
	The student teacher provides the lesson to the evaluator, or gives the evaluator a lesson line after most of the instruction has taken place.  The student teacher provides a lesson line to the evaluator, but some additional materials that are needed for understanding (activity sheets, assessments, etc.) are not included OR student teacher gives the materials to the evaluator after most of the instruction has taken place.


	The student teacher gives the evaluator a lesson line in advance of the lesson, and it includes materials needed to understand the lesson.
	The student teacher gives the evaluator a lesson line and additional supplemental materials that may be used to thoroughly understand the lesson.

	Comments for 1.4:


	
	
	
	

	5.  Turns assignments (journal, lessons, unit) into the education department in a timely manner

NA    NO    1    2    3    4

	The student teacher has developed a pattern of turning in assignments past the due date.
	The student teacher has turned in at least 2 assignments after the required deadline.
	The student teacher routinely turns in assignments by the due date, with rare exceptions.
	To date, the teacher has turned in all assignments as requested.

	Comments for 1.5:


	
	
	
	


	Domain 2: Classroom Environment
	
	
	
	

	2. A. Creates an environment of respect and rapport
NA    NO    1    2    3    4
	The student teacher is unfair in the treatment of students Interactions with students are mostly negative, inappropriate, or insensitive to students’ ages, cultural backgrounds, and developmental levels.  Teacher does not deal with disrespectful behavior.

	The student teacher attempts to respond to disrespectful behavior with uneven results. The student teacher attempts to make connections with individual students, but student reactions indicate that the efforts are not successful or are unusual.  Student teacher to student and student to student interactions are generally appropriate but may reflect occasional inconsistencies, favoritism, or disregard for students’ ages, cultures, and developmental needs.


	Student teacher to student and student to student interactions are uniformly respectful.  The student teacher responds to disrespectful behavior among students.  The student teacher makes some connections with individual students 
	In addition to the characteristics of “competent,” the student teacher demonstrates knowledge and caring about individual students’ lives beyond school.  When necessary, students correct one another in their conduct toward classmates.  The student teacher’s response to a student’s incorrect response respects the student’s dignity. OR There is no disrespectful behavior among students.

	Comments for 2.A.:


	
	
	
	

	2. B. Establishes a culture for learning, keeping in mind the diversity of student learners

NA    NO    1    2    3    4
	The student teacher conveys that the reasons for work are external or trivializes the learning goals/assignments, and conveys to at least some students that the work is too challenging.  High expectations are reserved for only a few students, students demonstrate little pride in their work, and class time is devoted more to socializing.
	The student teacher’s energy for the work is neutral.  Students comply with the student teacher’s expectations for learning, but they don’t indicated commitment on their own initiative for the work.  Many students indicate that they are looking for an easy path.
	The student teacher indicates the importance of learning and the assurance that with hard work, all students can be successful, and demonstrates a high regard for student abilities.  The student teacher has high expectations for student effort and students put forth effort to complete quality work.
	In addition to the characteristics of “competent,” the student teacher demonstrates a genuine passion for the subject.  Student questions and comments indicate a desire to understand the content.  Students assume responsibility by initiating improvements and revisions.

	Comments for 2.B.:


	
	
	
	

	2. C. Manages classroom procedures

NA    NO    1    2    3    4
	Much instructional time is lost through inefficient classroom routines and procedures. There is little evidence that the teacher is managing instructional groups, transitions, and/or the handling of materials and supplies, and there is little evidence that students know or follow established routines.
	Some instructional time is lost due to some ineffectiveness with classroom routines and procedures.  The student teacher’s management of instructional groups, transitions, and/or the handling of materials and supplies is inconsistent, causing some disruption to learning.  With regular prompting, students follow established routines.
	There is little loss of instructional time because effective classroom routines and procedures are followed.  The student teacher’s management of instructional groups and the handling of materials and supplies are consistently successful.  With minimal guidance, students follow established classroom routines.
	In addition to the characteristics of “competent,” instructional time is maximized due to efficient classroom routines and procedures.  Students contribute to the management of instructional groups, transitions, and the handling of materials and supplies.  Routines are well understood and may be initiated by students.

	Comments for 2.C.:


	
	
	
	

	2. D. Manages student behavior

NA    NO    1    2    3    4
	The classroom environment is chaotic with little or no student teacher monitoring of student behavior.  Response to students’ misbehavior is repressive or disrespectful of student dignity.  When the student teacher notices student misbehavior he/she appears helpless to do anything about it.
	Standards of conduct appear to have been established, but their implementation is inconsistent.  The student teacher attempts, with uneven results, to monitor student behavior and respond to student misbehavior.  There is inconsistent implementation of the standards of conduct.
	Student behavior is generally appropriate.  The student teacher’s response to student misbehavior is consistent, proportionate, respectful to students, and effective.  The student teacher acknowledges good behavior.
	In addition to the characteristics of “competent,” student behavior is entirely appropriate.  Students take an active role in monitoring their own behavior and that of other students.  The student teacher’s response to student misbehavior is sensitive to individual student needs and respects students’ dignity. 

	Comments for 2.D.:


	
	
	
	

	2. E. Makes the physical environment as safe and conductive to learning as possible

NA    NO    1    2    3    4
	The physical environment is unsafe, or many students don’t have access to learning resources.  There is poor coordination between the lesson activities and the arrangement of furniture and resources, including computer technology.
	The classroom is safe, and essential learning is accessible to most students.  The student teacher’s use of physical resources, including computer technology, is moderately effective.  The student teacher makes some attempt to modify the physical arrangement to suit learning activities, with partial success.
	The classroom is safe, and learning is accessible to students; student teacher ensures that the physical arrangement is appropriate to the learning activities.  The student teacher makes effective use of physical resources, including computer technology. 
	In addition to the characteristics of “competent,” the classroom is accessible to all students, including those with special needs.  The students contribute to the use or adaptation of the physical environment to advance learning.

	Comments for 2.E.:


	
	
	
	


	Additional Hendrix College Education Department requirements relating to Domain 2
	
	
	
	

	1. Prepares materials, including technology when appropriate, for learning. 

NA    NO    1    2    3    4
	Materials are not ready.  Materials and technology do not promote student learning.
	Some materials are ready, but could be organized or distributed in a more effective manner.  More can be done with materials and technology to promote student learning.
	All materials are ready.  Materials and technology enhance student learning.
	All materials are ready and organized in the most efficient manner for learning.  The materials and technology engage students and enhance learning to the fullest extent.

	Comments for 2.1:


	
	
	
	


	Domain 3: Instruction
	
	
	
	

	3. A. Communicates clearly with students, keeping student diversity in mind.
NA    NO    1    2    3    4
	The student teacher provides the student with no information, confusing information, or inaccurate information about the learning goals or the instructional procedures for the lesson.  The student teacher’s communications include errors of vocabulary or usage.  The student teacher’s vocabulary is inappropriate to the age or culture of the students.
	The student teacher’s explanation of instruction has only limited success and/or directions and procedures must be clarified after initial student confusion.  The student teacher’s explanation of the content may contain minor errors; some portions are clear; other portions are difficult to follow.  The student teacher’s explanation is a monologue, with no invitation for the students to engage.  The student teacher’s spoken language is correct, but is either limited or not fully appropriate for students’ ages or backgrounds.
	The student teacher clearly communicates instruction, procedures and directions.  The explanation of content is well scaffolded, clear and accurate, and connected with students’ knowledge and experience.  The student teacher invites student engagement.  His/her spoken and written language is clear, correct and uses vocabulary appropriate to the students’ ages and interests.
	In addition to the characteristics of “competent,” the student teacher points out possible areas for misunderstanding.  Students seem to understand the presentation.  The student teacher invites students to explain the content to the class or to classmates.  The student teacher uses rich language, offering brief vocabulary lessons where appropriate.

	Comments for 3.A.:


	
	
	
	

	3. B. Uses effective questioning and discussion techniques
NA    NO    1    2    3    4
	The student teacher’s questions are of low cognitive challenge, require single correct responses, and are asked without giving students enough time to think of responses.  A few students dominate the discussion.
	The student teacher frames some questions to promote student thinking, but only a small number of students are involved.  He/she attempts to engage all students in the discussion and to encourage them to respond to one another, but with uneven results.
	The student teacher uses open-ended questions, inviting students to think and/or offer multiple possible answers, and makes effective use of wait time.  He/she builds on student responses to questions and calls on most students, even those who don’t initially volunteer.  Most students actively engage in discussion.
	In addition to the characteristics of “competent,” the teacher uses a variety or series of questions or prompts to challenge students in discussion.  Students formulate many questions, initiate topics and make unsolicited contributions.

	Comments for 3.B.:


	
	
	
	


	3. C. Engages students in learning
NA    NO    1    2    3    4
	The learning activities, materials, resources, instructional groups and technology are poorly aligned with the instructional outcomes or require only rote responses.  The pace of the lesson is too slow or rushed.  Few students are engaged or interested.
	The learning tasks and activities are partially aligned with the instructional outcomes but require only minimal thinking by students, allowing most to be passive.  The pacing of the lesson may not provide students the time needed to be intellectually engaged.
	The learning tasks and activities are aligned with the instructional outcomes and are designed to challenge student thinking, the result being that most students display active intellectual engagement with important and challenging content and are supported in that engagement by student teacher scaffolding.  The pacing of the lesson is appropriate, providing most students the time needed to be engaged.
	In addition to the characteristics of “competent,” virtually all students are highly engaged and learning tasks are well-designed, fully aligned with instructional outcomes, and appropriately scaffolded by the student teacher.  Students may have some choice in how they complete tasks and may serve as resources for one another.

	Comments for 3.C.:


	
	
	
	

	3. D. Uses assessment in instruction

NA    NO    1    2    3    4
	There is little or no assessment or monitoring of student learning; feedback is absent or of poor quality.  Students do not appear to be aware of the assessment criteria.
	Assessment is sporadic and is done mostly by means of monitoring whole group progress during instruction.  Feedback to students is general and they are only partially aware of the assessment criteria used to evaluate their work.  Questions, prompts, and assessments are rarely used to diagnose evidence of learning.
	Assessment is used regularly by the student teacher and/or students during the lesson through monitoring of learning and the results in accurate, specific feedback that advances learning.  Students appear to be aware of the assessment criteria.  Questions, prompts, and assessments are used to diagnose evidence of learning.
	In addition to the characteristics of “competent,” the student teacher monitoring of student understanding is continuous, using different techniques.  Feedback to students is specific and timely.  Student may have helped set some of the evaluation criteria or are able to self-evaluate as a result of tasks set by the student teacher.

	Comments for 3.D.:


	
	
	
	


	3. E. Demonstrates flexibility and responsiveness

NA    NO    1    2    3    4
	The student teacher adheres to the lesson plan in spite of evidence of poor student understanding or lack of interest.  He/she ignores student questions; when students experience difficulty, the he/she blames the students or their home environment.  In reflecting, the student teacher does not indicate the importance of reaching all students. 
	The student teacher’s efforts to modify the lesson are only partially successful.  He/she makes some attempt to incorporate student questions and interests into the lesson.  He/she conveys a sense to students of their own responsibility for learning, but is uncertain about how to assist them.  In reflecting, the student teacher indicates the desire to reach all students, but does not suggest strategies to do so.  
	When necessary, the student teacher makes adjustments to the lesson to enhance understanding.  He/she incorporates students’ interests and questions into the lesson.  He/she conveys to students other approaches to try when they experience difficulty.  In reflecting, the student teacher cities a couple of approaches undertaken to reach students having difficulty.
	In addition to the characteristics of “competent,” the student teacher’s adjustments to the lesson are designed to help individual students.  He/she seizes on a teachable moment to enhance a lesson.  In reflecting, the student teacher can cite others in the school and beyond whom he/she has contacted for assistance in reaching some students.

	Comments for 3.E.:


	
	
	
	


	Additional Hendrix College Education Department requirements relating to Domain 3
	
	
	
	

	1.Demonstrates effective written communication on assignments for the Hendrix Education Department

NA    NO    1    2    3    4
	Written work typically has several grammatical errors OR the student teacher continues to make the same minor grammatical errors in writing, even after mistakes have been pointed out on more than one occasion.
	The student teacher’s written work is not consistently well written, although he/she has produced examples of quality work.  More is needed in terms of being able to self-evaluate and proof read work.
	The student teacher typically demonstrates effective written communication skills, but occasionally makes minor errors.
	The student teacher’s written work is either grammatically flawless OR he/she demonstrates an ability to recognize and correct the minor errors that are made.

	Comments for 3.1:


	
	
	
	

	2.Integrates technology into instruction

NA    NO    1    2    3    4
	Student teacher has not made any attempts to incorporate technology into lessons during the 12 weeks of student teaching.
	The student teacher makes a basic attempt to incorporate technology in lessons, but it doesn’t seem connected to learning goals or does not enhance the lesson. Or, the student teacher has difficulties in understanding how to use the equipment.
	The student teacher integrates technology which enhances the lesson. If technology malfunctions, the student teacher is either able to trouble shoot to correct the problem or has another plan so that instruction can continue with disruptions kept to a minimum.
	The student teacher flawlessly uses technology to enhance the lesson OR gives a sound explanation for why the decision was made not to use technology in this particular lesson.  In this case, the teacher must also sight previous lessons in which technology was effectively used to enhance instruction.

	Comments for 3.2:


	
	
	
	

	3.  Exhibits enthusiasm in teaching

NA    NO    1    2    3    4
	The student teacher does not smile or try to engage students.  He/she demonstrates no excitement about the lesson or makes negative statements about the lesson.  Atmosphere in classroom seems tense and non-conducive to learning.
	The student teacher makes a few positive statements about the lesson or learning, but body language does not reinforce the words.  He/she seems to want to “get through” the lesson.  Students seem neutral. 
	The student teacher demonstrates an enthusiasm for the lesson, by smiling, and engaging students in the learning.  He/she makes positive statements about the learning, which seem to engage students.  
	In addition to the characteristics of “competent,” it’s clear that the student teacher is enjoying his/her interactions with the students.  He/she smiles, is positive both about the lesson and about the students’ ability to learn and enjoy the learning.  It’s clear that the student teacher’s enthusiasm engages the students.

	Comments for 3.3:


	
	
	
	


	Domain 4: Professional Responsibilities 
	
	
	
	

	4. A. Reflects on teaching and demonstrates a sense of efficacy. (Is tenacious in helping students achieve learning objectives and is mindful of diverse needs)

NA    NO    1    2    3    4
	The student teacher doesn’t know if the lesson was successful or draws incorrect conclusions about its effectiveness.  The student teacher makes no suggestions for improvement.
	The student teacher has a general sense of whether or not instructional practices were effective and can offer general modifications for future instruction.
	The student teacher accurately describes the strengths and weaknesses of the lesson in relation to the learning goals and describes in general terms how he or she could use the experience from this lesson to improve future instruction.
	In addition to the characteristics of “competent,” the student teacher’s assessment of the lesson is thoughtful and includes specific indicators of effectiveness.  His/her suggestions for improvement draw from sound pedagogical practice. He/she can specifically site how a particular method helped (or could help) with a particular student or group of students.

	Comments for 4.A.:


	
	
	
	

	4. B. Maintains accurate records

NA    NO    1    2    3    4
	There is no system for either instructional or non-instructional records.  The record-keeping systems are in disarray so as to provide incorrect or confusing information.
	The student teacher has a process for recording student work, but it does not track all needed instructional information, is out of date, is cumbersome to use or does not permit students to gain access to the information.   The student teacher’s system contains some errors.
	The student teacher’s system for maintaining information on student completion of assignments, student progress in learning, and non-instructional records is fully effective.
	In addition to the characteristics of “competent,” the student teacher also has students contribute information and helps teach them responsibility in maintaining some records.  



	Comments for 4.B.:


	
	
	
	

	4. C. Communicates with families

NA    NO    1    2    3    4
	The student teacher makes no attempt to communicate with families or the contact is inappropriate in terms of culture or content.
	The student teacher sends home school or district created materials.  The student teacher maintains school-required grade book but does little else to inform families about student progress.  Communications are one-way.


	The student teacher has sent home a letter of introduction to families.  Written communications with families are a two-way correspondence, inviting comments and suggestions. He/she has communicated with families on other occasions as needed, as well as during parent/teacher conferences, etc.
	In addition to the characteristics of “competent,” the student teacher’s communication with families is frequent and sensitive to cultural traditions, with students contributing to the communication.  Response to family concerns is handled professionally.

	Comments for 4.C.:


	
	
	
	


	4. D. Participates in a professional community

NA    NO    1    2    3    4
	The student teacher’s relationship with colleagues is characterized by negativity.  He/she avoids participation in a professional culture of inquiry, resisting opportunities to become involved with school or district events.
	The student teacher has pleasant relationship with colleagues.  When requested, he/she participates in school or district activities or activities related to professional development/inquiry.  


	The student teacher has a positive, supportive relationship with colleagues.  He/she is proactive in asking about participation in school, district, or professional activities.  He/she is an asset.
	In addition to the characteristics of “competent,” the student teacher has demonstrated excellence in teaching to such an extent, that master teachers ask him/her for ideas or suggestions or recommend that he take on a particular project of his/her own within the school or district.

	Comments for 4.D.:


	
	
	
	

	4. E. Grows and develops professionally

NA    NO    1    2    3    4
	The student teacher dismisses opportunities to engage in professional development activities.  He/she makes no attempt to incorporate feedback that is given by the cooperating teacher and/or supervisor
	The student teacher participates in professional development activities when they are required by the college or the school district.  He/she makes an attempt to incorporate feedback from supervisors into teaching, but with marginal success.
	The student teacher seeks opportunities for professional development and welcomes feedback from the cooperating teacher and supervisors.  He/she is able to incorporate feedback into teaching with success.
	In addition to the characteristics of “competent,” the student teacher can competently self-reflect on teaching issues that need improvement.  He/she can generate possible solutions for various issues, but still actively seeks feedback from the cooperating teacher and supervisor.  He/she is able to incorporate solutions and feedback into teaching with excellent results.

	Comments for 4.E.:


	
	
	
	


	4. F. Demonstrates professionalism

NA    NO    1    2    3    4
	The student teacher is dishonest.  He/she does not notice the needs of students.  He/she engages in practices that are self-serving.  He/she does not follow college and/or school district policies (such as dress code, cell phone use, etc.)
	The student teacher is honest.  He/she notices the needs of students but is inconsistent in addressing them.  The student teacher typically follows college or district policies, but makes an occasional minor error.
	The student teacher is honest and others notice that he/she has high standards of integrity.  He/she actively addresses student needs and works to provide opportunities for student success.  The student teacher willingly participates in team or faculty meetings.  He/she fully complies with college and school district policies.
	In addition to the characteristics of “competent,” the student teacher is proactive in serving/helping students.  In faculty/team meetings, the teacher not only willingly participates, but contributes, and takes on a special assignment or project, when asked.

	Comments for 4.F.:


	
	
	
	


*ADDITIONAL COMMENTS:  
XXV. 



EVALUATOR OBSERVATION NOTES/EVIDENCE
Alignment and wording from The Framework for Teaching Evaluation Instrument by Charlotte Danielson (2011)

DOMAIN 1:  PLANNING AND PREPARATION

	*Component 1A:  Demonstrating Knowledge of Content and Pedagogy

	*Component 1B:  Demonstrating Knowledge of Students

	*Component 1C:  Setting Instructional Outcomes

	*Component 1D:  Demonstrating Knowledge of Resources

	*Component 1E:  Designing Coherent Instruction

	*Component 1F:  Designing Student Assessments

	Additional Hendrix Education Department Requirements:

*Provides cooperating teacher with lesson plans in advance of class presentation

*Turns in complete lesson plans

*Writes plans in PET format

*Provides evaluator with lesson and relevant materials before an observation


OBSERVATION NOTES/EVIDENCE FOR DOMAIN I:

DOMAIN 2:  CLASSROOM ENVIRONMENT

	*Component 2A:  Creating an Environment of Respect and Rapport

	*Component 2B:  Establishing a Culture for Learning

	*Component 2C:  Managing Classroom Procedures

	*Component 2D:  Managing Student Behavior

	*Component 2E:  Organizing Physical Space

	Additional Hendrix Education Department Requirements:

*Prepares materials, including technology when appropriate, for learning


OBSERVATION NOTES/EVIDENCE FOR DOMAIN 2:

DOMAIN 3:  INSTRUCTION

	*Component 3A:  Communicating with Students

	*Component 3B:  Using Questioning and Discussion Techniques

	*Component 3C:  Engaging Students in Learning

	*Component 3D:  Using Assessment in Instruction

	*Component 3E:  Demonstrating Flexibility and  Responsiveness

	Additional Hendrix Education Department Requirements:

*Demonstrates effective written communication on assignments for the Hendrix Education Department

*Integrates technology into instruction

*Exhibits enthusiasm in teaching


OBSERVATION NOTES/EVIDENCE FOR DOMAIN 3:

DOMAIN 4:  PROFESSIONAL RESPONSIBILITIES

	*Component 4A:  Reflecting on Teaching

	*Component 4B:  Maintaining Accurate Records

	*Component 4C:  Communicating with Families

	*Component 4D:  Participating in a Professional Community

	*Component 4E:  Growing and Developing Professionally

	*Component 4F:  Showing Professionalism


OBSERVATION NOTES/EVIDENCE FOR DOMAIN 4:

 XXVI. Hendrix College

  Education Department

  Multicultural Teaching Experience


  Evaluation Form by Student Teacher

Student: _____________________________________ Dates: _______________________________

Cooperating Teacher: __________________________ School: _______________________________

(To be completed at the end of student teaching and turned in to the Student Teacher Supervisor at Hendrix.)

A. Strengths of multicultural experiences:

B. Weaknesses of multicultural experiences:

C. Describe and evaluate your multicultural teaching experiences during your teaching blocks:

Student Signature: _________________________________________ 
Date: _________________________________

(Revised 05/2005)

XXVII.
HENDRIX COLLEGE

EDUCATION DEPARTMENT

STUDENT TEACHING DEBRIEFING FORM

SECONDARY

NAME 









 DATE 





COOPERATING SCHOOL (4 weeks/1st 6 weeks) 






 GRADE 
______
COOPERATING TEACHER 












COOPERATING SCHOOL (8 weeks/2nd 6 weeks) 






 GRADE 
______
COOPERATING TEACHER 












YOUR PERMANENT MAILING ADDRESS:

Part I.  Dispositions:
The Hendrix teacher education program helped you to develop/acquire the following abilities/dispositions.

1.  The ability to create a classroom climate that promotes fairness.

1


2


3


4

5

Strongly

Disagree

No Opinion

Agree

Strongly

Disagree

 







Agree

2.  The ability to establish and maintain rapport with students.

1


2


3


4

5

Strongly

Disagree

No Opinion

Agree

Strongly

Disagree

 







Agree

3.  The ability to communicate challenging learning expectations to each student.

1


2


3


4

5

Strongly

Disagree

No Opinion

Agree

Strongly

Disagree

 







Agree

4.  The ability to establish and maintain consistent standards of classroom behavior.

1


2


3


4

5

Strongly

Disagree

No Opinion

Agree

Strongly

Disagree

 







Agree

5.  The understanding of the importance of demonstrating professional demeanor.
1


2


3


4

5

Strongly

Disagree

No Opinion

Agree

Strongly

Disagree

 







Agree

6.  The understanding of the importance of exhibiting enthusiasm in teaching. 

1


2


3


4

5

Strongly

Disagree

No Opinion

Agree

Strongly

Disagree

 







Agree

7.
The ability to consider the school, family, and community contexts and the prior experiences of students to support student learning and well-being.
1


2


3


4

5

Strongly

Disagree

No Opinion

Agree

Strongly

Disagree

 










Agree
Part II.  Constructivist strategies for the unit:
Evaluate the development of your competencies in using the following strategies.

1--Unsatisfactory  2--Below Average  3--Average  4--Above Average

1.  Understand the fundamental principles of organizing content knowledge for student learning (Pathwise Domain A)

1--Unsatisfactory  
2--Below Average  

3--Average  

4--Above Average

2.  Understand how to create an environment for student learning (Pathwise Domain B)

1--Unsatisfactory  
2--Below Average  

3--Average  

4--Above Average

3.  Understand the fundamental principles of teaching for student learning (Pathwise Domain C)

1--Unsatisfactory  
2--Below Average  

3--Average  

4--Above Average

4.  Understand the need for continued teacher professionalism (Pathwise Domain D)

1--Unsatisfactory  
2--Below Average  

3--Average  

4--Above Average

5.  Understand the necessity of being able to teach all children in a multicultural society

1--Unsatisfactory  
2--Below Average  

3--Average  

4--Above Average

6.  Understand how technology is integrated throughout the curriculum

1--Unsatisfactory  
2--Below Average  

3--Average  

4--Above Average

7.  Understand how to address different learning styles, cultural needs, and critical thinking 

1--Unsatisfactory  
2--Below Average  

3--Average  

4--Above Average

NOTE:  THE REMAINDER OF THIS DEBRIEFING FORM ONLY APPLIES TO STUDENTS WHO HAVE COMPLETED THEIR STUDENT TEACHING.

Part III.
Student Teaching


A.
How prepared did you feel you were for student teaching?



B.
If you had it to do over, what do you wish you had known, what did you need, and what didn't you need?



C.
Comment on the following:






1.
 Were their weaknesses in your program?  What do you feel should be included?






2.
 Were there strengths in your program?  What did you find to be especially helpful?



D.
   Observations:






1.
 Were our observations of your teaching useful?  How could we have changed our student teaching observations to have made them more meaningful to you?






2.
 What strengths did these observations have?

      E.
Do you have any suggestions for future planning of student teacher experiences?



F.
Cooperating Teacher:






1.
Would you recommend using your cooperating teacher with other students in the 






education program (Address both student teaching placements)?





2.
What strengths and weaknesses did your cooperating teacher have (Address both 






student teaching placements)?


G.  Senior E-Folio Experience:  Reflect on the strengths and/or weaknesses of the senior 





e-folio (portfolio) experience.

Part IV.
Education Courses


A. 
List the courses you have taken for teacher licensure with comments regarding strengths and weaknesses, requirements, grading, and other aspects of the courses.  Indicate which courses were most beneficial, and why, and which courses were least beneficial, and why.



B.
What suggestions do you have for future classes/experiences that can be offered to 





improve the preparation of future teachers?
� EMBED Unknown  ���
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