Even if you are here just to think about your Departmental Learning Goals, it would be useful to
read the section about Course Learning Goals, because the same basic framework applies.
Departmental Learning Goals are reflecting the accumulation of the knowledge and skills a
student achieves as they complete the major requirements. As a result, they should clarify what
every student who majors in your field will be able to do.

At Hendrix, we have standardized the expectations for Departmental Learning Goals. Your
Departmental Learning Goals should follow these guidelines already, but if you want to add
goals or change goals, remember that they must be student focused. For example, “Upon
successful completion of the requirements for the major, students will be able to

.7 A general format for writing learning goals is: At the end of this
program, student will be able to [action verb] + [something]. When looking for action verbs, we
recommend considering the words on Bloom’s Taxonomy. There are examples available in

Appendix 1.

Statements that are professor or program focused, such as “Our curriculum encourages students
to > or “We provide opportunities for ” are valuable
descriptions of how you might achieve student learning, but they are not student learning goals.

If you are a new Department Chair, we have good news! Your Department already has a Student
Assessment Plan that includes department learning goals, curriculum mapping, and plans for
gathering information (direct evidence, indirect evidence, and a cycle of assessment). This
should have all the information you need to successfully complete your Annual Departmental
Assessment Meetings and Report. All Departmental Assessment Plans can be located here (note
that you may need to be logged in to the Hendrix website).

Your curriculum mapping links each course that contributes to your major requirements to the
departmental learning goals that are addressed in the course. Ideally, it indicates at what level
students will achieve that learning goal through the course: Introduced, Developed, Mastered. It
is a good idea to review your curriculum map regularly to ensure that any new courses are added
or any changes to the major requirements are reflected in your mapping.

Your student assessment plan also outlines your department’s plans for gathering information.
For each departmental learning goal, you will find:

e At least one form of indirect assessment (student survey, exit interview, etc.)
e At least one form of direct assessment (rubric for a capstone, common course, or
learning goal, standardized exam, etc.)


https://www.hendrix.edu/facultyresources/default.aspx?id=91098

e A planned cycle for assessment of the goals (i.e. not all goals are assessed every
year).

The forms of assessment are also included (generally in appendices to the assessment plan).

The assessment cycle is the most valuable document for you as a department chair. You should
be able to open that document and immediately see which learning goal you will be assessing
this year and what indirect and direct assessments will be used to do so. From here, you can plan
your Annual Assessment Meetings.

Much like course assessment is not just about grades, departmental assessment is not just about
completing requirements. In order to answer the question “how do you know that students are
learning?”, you need to think about each of your learning goals and where in the major they are
addressed. In addition, it is not enough to see student progress yourself. We also want to know
whether students recognize their own progress.

In assessment language, we call these forms of assessment direct (your markers of student
progress) and indirect (students’ perception of their own progress). Your assessment plan
includes at least one form of direct assessment and at least one form of indirect assessment for
each of your departmental learning goals. Your direct assessment might be in the form of a
rubric for your capstone or a rubric for the learning goals themselves. Your indirect assessment
may be questions on your Senior Survey or an Exit Interview.

Thanks to your clear Student Assessment Plan, your Annual Assessment Report should be
simplicity itself!

Step 1: Check your Assessment Cycle to see what goal(s) you are focusing on this year.

Step 2: Gather the data relevant to assessing that goal as indicated by the direct and indirect
assessment instruments described in your Student Assessment Plan.

Step 3: Create a summary of that data that you and your department can use to guide your
conversation during the meeting and make evidence-based decisions about future changes to
your curriculum or your courses.

Step 4: During the meeting, discuss the data you have collected and determine whether you need
to make changes to improve student learning.

Step 5: After the meeting, write up a summary of the conversation and the decisions made, and
share that with the Office of Assessment along with your data. An example of an Assessment
Report on the Vision for Student Learning can be found here. In addition, your department’s
previous reports can be found here. Note that you should focus on reports from 2020 forward,
since that is when our new system for reporting was developed, though you may find useful
information in earlier reports. Reports are due annually on May 31,


https://hendrix-my.sharepoint.com/:f:/g/personal/leonard_hendrix_edu/EqtIxgPF20ZBkBnavh228MQBYINPp7VwudH4xf7gg-LnPg?e=fbQnP7
https://www.hendrix.edu/facultyresources/default.aspx?id=91176

Step 6: The Assessment Committee will review your reports using a rubric (see Appendix 2)
during the following Fall semester and may reach out with questions. You will receive a written
response by February 1%,

As you work through your annual assessment process and discuss the data, you may find that
you need to make changes, not [only] to your major requirements, but to your assessment plan
itself. Perhaps you find that the assessment tools need to be more clearly focused on the learning
goal, or that you need to rewrite your goals. As you work through that process, these Assessment
Resources for Department Chairs may be useful to you (note that you may need to be signed in
to your Hendrix OneDrive to access them). The documents include templates for your Student
Assessment Plan, your Curriculum Mapping, and your Assessment Cycle. There are also
examples of direct and indirect assessment tools.

Once you have developed, discussed, and decided upon your changes, you need to email the
updated documents to assessment@hendrix.edu



https://hendrix-my.sharepoint.com/:f:/g/personal/leonard_hendrix_edu/EqtIxgPF20ZBkBnavh228MQBwSXsJ89qqjMczI35dEifbw?e=Sqgcmi
https://hendrix-my.sharepoint.com/:f:/g/personal/leonard_hendrix_edu/EqtIxgPF20ZBkBnavh228MQBwSXsJ89qqjMczI35dEifbw?e=Sqgcmi
mailto:assessment@hendrix.edu
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Appendix 2: Committee Rubrics

Rubric for Assessment Meeting Report 2020

Evidence
Presentation

All evidence from the SAP has
been collected and is provided
in the report. The evidence is
presented in a way that makes
sense to an outside audience.

|:| Meets/Exceeds Standards

Most evidence from the SAP has been
collected and appears to be included
in the report. The evidence is
presented in a way that leaves an
outside audience with some
remaining questions

[ ] Approaches Standards

Evidence either bears no relation to
the SAP or is not included in the
report.

|:| Needs Attention

Use of Evidence

Evidence of
Collaboration
and
Communication

There is an explicit, well-
reasoned connection between
the assessment results and the
proposed changes. If no
changes are proposed, the
evidence provided backs up this
decision.

I:‘ Meets/Exceeds Standards

There appears to be an adequate
connection between the assessment
results and the proposed changes, but
it is not explicitly explained. If no
changes are proposed, the evidence
provided raises some questions about
this decision.

|:| Approaches Standards

The connection between the
assessment results and proposed
changes are indiscernible. If no
changes are proposed, the evidence
provided does not support this
decision.

|:| Needs Attention

There is explicit and
documented evidence of
departmental discussions and
faculty collaboration on
assessment, proposing any
changes, and report
preparation. If the department
learning goal is assessed in an
individual course, discussions
take place at the program level.

|:| Meets/Exceeds Standards

Evidence exists of either
departmental discussions or faculty
collaboration on most assessment
activities. If the department learning
goal is assessed in a course,
discussions are mostly at the course
level but do include participation by
the full department.

D Approaches Standards

There is insufficient evidence of
departmental discussions or faculty
collaboration on assessment
activities. If the department learning
goal is assessed in a course, no
participation of the wider
department is evident.

|:| Needs Attention




