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December 2010, May, 2011 and August, 2011)
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Dwayne Collins and Carole Herrick

Academic General Education Unit: Explorations (new student seminar; Collegiate Center)
Student Assessment Plan (SAP) – Basic Check-list – If your answers are “yes” to a question in this
section, no further explanation is necessary.
1. Is there a current assessment plan for your department, program, or general education component?
Current implies that the department uses this SAP. It does not have to be rewritten unless your
assessment plan has changed. It should be on the web at
http://www.hendrix.edu/academics/academics.aspx?id=47328

YES
If no, provide a timeline that will produce a plan by the end of the next academic year.
2. Does the current SAP include student learning goals? Departmental/programmatic/general
education component student learning goals should be able to stand alone as a list without pages of
explanatory commentary.

YES
If no, provide a timeline that will produce student learning goals by the end of the next academic year.
3. Does your SAP include a list of assessment data collected yearly? Assessment data lists should be able
to stand alone without pages of explanatory commentary. Additionally, collected data should be of
enough value to the department that it is read yearly. If not, it is probably not of sufficient use to
collect.

YES
If no, provide a timeline that will produce an assessment data list by the end of the next academic year.
4. Are student learning goals available to students on the web on the departmental/programmatic
page(s)?

YES
If no, provide a timeline that will produce student access to the learning goals by the end of the next academic year.
5. Are student learning goals, appropriate for each course, included in the course syllabi in your
department or program?

YES
If no, provide a timeline that will produce student learning goals by the end of the next academic year.

6. Does your SAP include direct assessments? “Direct” refers to evaluated student work.

YES
Each of the topics/assignments subject to direct assessment in Explorations receives indepth emphasis in a multi-year rotational pattern. Thus, though a general discussion of all
direct assessment content areas in the past fall’s iteration of the course take place in the
yearly Explorations Working Group meetings (December assessment meeting, May and
August workshops), the Group’s attention focuses each year on formal consideration of ONE
direct assessment area, that area identified and prepared for teaching during Working Group
meetings (December, May, August) leading into the subsequent Explorations course. In
some cases a given direct assessment is adopted as the course focus for multiple years at a
stretch in order to more systematically develop/enhance that content area.
If no, provide a timeline that will produce a direct student assessment tool by the end of the next academic year. (N/A)
7. Describe which indirect assessments in your assessment plan have been collected for the year and
which have not. “Indirect” refers to student surveys, interviews, or opinions.

Two indirect assessments are collected yearly in Explorations--including Fall, 2010--as
follows:
Explorations Student Feedback Form—Fall, 2010
•Collects student opinion of all course topics/activities relative to the following statement :
“This topic or activity contributed to my understanding of Hendrix and/or the expectations
and responsibilities of being a Hendrix student.”
•Collects additional student opinion on the most positive and least positive aspects of the
course, suggestions for additions/deletions, etc.
Explorations Pre- and Post-Test Surveys—Fall, 2010
•Collects student impressions of their knowledge and abilities in topic areas covered by
Explorations, both at point of entry and point of exit for the course.
NOTE: We do not posit that any changes are due solely to the Explorations course. Rather,
we use the information and trends that are provided by the Survey as feedback for further
development of the course, assuming that the content of Explorations does, to some extent,
contribute to changes in the knowledge and abilities of students in content/assignment
areas contained in the course.
If no, provide a timeline that will produce an indirect student assessment tool by the end of the next academic year.
Student Assessment Plan Development - Departments and programs who have a complete and
current SAP should consider the next step in SAP development. This could easily be the annual action item for
your department or program (next section #5).
1. As a next step in SAP development, departments/programs are encouraged begin working on an
assessment audit to determine how student learning goals fit across the courses in the major. This
could be as complicated as a full grid of student learning goals, or a single learning goal, across the
courses in the major. (This has not been required of departments, but it is a recommended next step
when the SAP is up to date.)

An assessment audit, as described above, is not applicable to Explorations as a stand-alone
course, though an audit involving multi-courses in the Collegiate Center might be
considered among appropriate faculty and academic affairs personnel.
If yes, please provide the results in either in prose or as a table.

Yearly Assessment Report – each department or program is expected to have assessment discussions
for at least two hours each academic year. If necessary, help is available from David Sutherland, just
call.
1. What was your planned action item identified in your last report?

The Explorations action plan for 2010-11, quoted from last year’s report, appears below. Brief
“disposition” notes for each item have been added for purposes of this 2010-11 report.
PRIMARY:
• Add intentionality and specificity to the ORAL PRESENTATION component of the
ENGAGED LEARNING section (rubric, peer feedback component, etc.).
• Make this oral presentation the direct assessment for the Fall, 2010 course.
Notes on changes incorporated in the Fall, 2010 Explorations course:
-Reworked materials and pedagogy were developed and incorporated in the Fall, 2010
Explorations course, with a focus on materials and pedagogy relating to content and
preparation, and to the structure of the peer evaluation component.
-The Explorations ILO allied to this “direct assessment action item” for 2010-2011 reads as
follows:
The student exhibits an understanding of the importance of her or his ability to communicate
both orally and in written form as well as gather and process information and knowledge at a
level of sophistication necessary for a successful Hendrix experience (ILO 2-1).

SECONDARY:
• Continue to work to optimize the TRANSITIONS sections of the course, especially the liberal
learning reading, content of the self-reflection questionnaire, and appropriate topics for the
general education “mini-paper”
Notes on changes incorporated in the Fall, 2010 Explorations course:
-The liberal learning reading was changed from Nussbaum (not well received by students) back
to a more popular and also effective pair of readings last used in 2007:
Rasovsky: “The Purposes of a Liberal Education”
Goldstein: “Hey, Click and Clack” a commentary on the liberal arts
Each Explorations teacher had the choice to use either or both reading to provide context for
class discussion.
-The Self-Reflection Questionnaire was reworked to incorporate student choice in answering
posed questions and also to shorten the assignment slightly.
-Topics for the General Education short “mini-paper” were modified and a “choice” element
enhanced.
-Transparency information aimed to clarify “Why are we including this topic/assignment in
Explorations?” was included—verbally and in print—for each course topic and assignment in
the Transitions content area and also the other two broad course content areas—
Reading/Writing, and Engaged Learning.
• Continue to refine the questionnaire we use to solicit written assessment input from Working
Group members prior to the December Assessment Meeting (first distributed in December,
2008).
Notes on changes incorporated in the Fall, 2010 Explorations class:
- As of it’s December, 2010 iteration, this assessment questionnaire is functioning in appropriate
ways relative to providing written confirmation and additions to group discussion during the
yearly post-course Explorations assessment meetings. It is modified each year to emphasize the
selected “direct assessment” content area for the current year.
•ADD a written input component for EPAs (Explorations Peer Assistants) prior to their end-ofsemester assessment meeting.

Notes on changes incorporated in the Fall, 2010 Explorations class:
Though EPA participation was limited, this assessment instrument was developed used with the
Fall, 2010 EPAs.
2. Briefly summarize the topics discussed in your annual assessment meeting. (If you have not met this
year, why not and when do you plan to meet?)

The December 2, 2010 and May/August workshop assessment sessions directed to the Fall,
2010 Explorations course included discussions of the following topics relating to the course at
large and to the three main content components of the course: Transitions, Reading/Writing,
and Engaged Learning.
GLOBAL COURSE CONSIDERATIONS
Course Transparency:
The commitment of the Working Group to improving the “transparency” of the course content
for Fall, 2010 by emphasizing—verbally and in writing—the raison d’etre of each Explorations
topic/assignment (“Why are we including this topic/assignment in Explorations?”) seems to
have helped student understanding and buy-in relative to the curricular requirement of
Explorations for all first-year students. Though they may be more of less interested in the
topic or assignment, all Explorations students should be given ample opportunity to have a
clear understanding of the rationale for each component of the course. Student comments on
the indirect course feedback form suggest that we made good progress in this area in the Fall,
2010 iteration of Explorations, but that more remains to be done. We will continue our efforts in
this “course transparency” dimension.
TRANSITIONS
Course enhancements resulting from the significant reworking of this section for Fall, 2009 were
continued in the Fall, 2010 iteration of the course, with the addition of assessment-based
modifications stemming from the Fall, 2009 course. Based on direct and indirect assessment
data gathered for Fall, 2010, the following details are noted:
•The short general education writing continues to be poorly received by students will not be
included in the Fall, 2011 iteration of the course. Shifting that writing assignment to one
involving completion of a first-year degree audit form was viewed as an appropriate substitution
and will be incorporated in the Fall, 2011 syllabus.
• The advisor meeting continues to be a very well received by students. Reducing the
accompanying questionnaire assignment for Fall, 2010 by asking students to choose and
respond to 4 of the 6 questionnaire items enhanced the quality of student response and thus the
assignment’s effectiveness in raising new student consciousness about the value and need for
self-responsibility and self-authorship.
• Changing the liberal learning reading from Nussbaum back to Rasovsky (“The Purposes of
Liberal Education” and Goldstein (“Hey, Click and Clack: A Puzzler for Car Talk), both last
used in Fall, 2007, was a positive change for Fall, 2010. Students were receptive to these readings
and they provide sufficient background/context for class discussion. We still do not have the
“ideal” readings in this area and will continue the grail quest.
•Running in Fall, 2010 with only slight modifications in focus (directing attention to particular
sections of the reading assignment) from Fall, 2009, the effectiveness of the social integrity and
ethics topic of the course continues to be less than optimum. A thorough reworking of this
content area by the Explorations Working Group is projected for the Fall, 2012 iteration of the
course.
WRITING/READING:
• Though we came closer to achieving an appropriate configuration in this content area in Fall,
2010, annual assessment continues to suggest that this content area is too dense. Building on

our Fall 2009 course assessment work, we omitted the second paper on “How to be an
Expatiate” in the Fall, 2010 course and replaced it with a “revision” (with an essay feedback
check list) of the single remaining major writing assignment for the course (Jeannette Walls’ The
Glass Castle). Thought the resultant student writing was somewhat improved overall, the
grading/feedback burden on section teachers and student was high and is not sustainable.
Based on our direct assessment of the writing component of the course again this year (Fall,
2010), the Working Group decision is to omit the revision requirement for Fall, 2011, aiming to
offset that loss by being more intentional with work around the required student planning sheet
for that single paper.
• The Glass Castle (Walls) was a very effective reading. Class discussion was varied and fruitful.
• “How to be an Expatriate” has received high marks from students in all years of its inclusion
in Explorations. However, Fall 2010 student feedback was not strong, perhaps due to our
omitting a writing assignment around that reading. The group consensus was to omit this
reading for Fall, 2011 based on Working Group discussions and indirect student feedback, thus
relieving some on the “overload” in the Reading/Writing section of the course.
• Overall, student writing seems to have been enhanced through increased focus in HOC (higher
order concerns) areas, first emphasized in Fall, 2009 and continued in Fall, 2010.
• The Working Group consensus is that we need to more intentionally emphasize HOC in the
READING dimensions of the course for Fall, 2011. That is, use readings to learn how to read
critically, which will also inform effective writing.
ENGAGED LEARNING:
After multiple years of “action plan” focus on Reading/Writing, the direct assessment for the
Fall, 2010 Explorations course was shifted to the oral presentation within of the engaged learning
component. Both direct and indirect assessment of this Fall, 2010 course component reflected
its positive impact on student learning and taught us a lot about the “next steps” necessary in
this area. Appropriate planning sheet modifications and feedback loops will be added to the
assignment and the peer evaluation system refined for Fall, 2011. The Working Group’s
decision was to continue with a second year of focus on the oral presentation as our “direct
assessment” for the course. That continued focus is expected to further enhance the
effectiveness of this component of the course.
-The loss of a written reflection in the Fall, 2010 course (supplanted by more intentional focus on
the oral presentation) within the “mini-Odyssey”/engaged learning project was a concern for
some members of the Working Group. Discussion in assessment meetings subsequent to the
Fall, 2010 course suggested that this loss could be mitigated to a satisfactory degree by adding a
specific Odyssey question to the “Self-Reflection Questionnaire” contained in the Transitions
section of the course. Such a question will be incorporated for Fall, 2011.
3. What was the conclusion of your assessment discussion and how did the collected assessment data
inform your conclusion? Specifically describe any curricular or programmatic changes that have been
made that were based, at least in part, on the data in your SAP.

The broad and particular conclusions of the Explorations Assessment Meeting discussion of
December 2, 2010 and the follow up assessment discussions within the May and August, 2011
workshops leading into the Fall, 2011 Explorations course all owe in large measure to the direct
and indirect assessment data collected for the Fall, 2010 iteration of the course. Most of those
assessment-based conclusions are noted in the preceding section. What follows is an overview
of these conclusions with summary observations, all informed to some degree by Fall, 2010 direct
and/or indirect assessment data.

GLOBAL CONSIDERATIONS
Student comments on the Fall, 2010 indirect assessment instrument for Explorations continue to
reflect a persistent lack of understanding among a small population (too many) of students
about the rationale and purposes of Explorations. In addition to the intentional work done in
this area for the Fall, 2010 course, he Explorations Working Group has made an firm
commitment to further increase the level of “transparency” of the course for students enrolled
for Fall, 2011. Each content area will be accompanied by a written explanation focusing on
“Why are we including this topic/assignement in Explorations?” That written explanation will
be reinforced by verbal in-class information and discussion provided in class each week.
TRANSITIONS
-We succeeded in bringing additional coherence and definition to several of the TRANSITIONS
sections of the Fall, 2010 course. Changes for Fall, 2011 that were “assessment driven” include
the following:
--Changing from the short general education writing assignment to a first-year degree audit
sheet exercise.
--Developing/adding a new required written question in the area of Odyssey experiences in the
Self-Reflection Questionnaire assignment.
--Working Group consensus that the liberal learning readings are effective enough to be retained
for Fall, 2011, though we still haven’t found the “magic” reading(s) through which Explorations
students can best engage these concepts.
--Last year’s conclusions (going into Fall, 2010) noted that it would be important to include
direct assessment of in EACH of the major TRANSITIONS content areas over time.
Specifically, those areas would be liberal learning, general education, self-reflection and
advisor’s meeting, social integrity and ethics, academic integrity and ethics. Acting on that
conclusion will be delayed at least one year given the “action item” decision to again focus our
direct assessment on the oral presentation component of the course in Fall, 2011 (see below). We
mention this delay here so as to not lose sight of the commitment. At this point, social integrity
and ethics looks to be our highest priority among the TRANSITIONS content areas.
READING/WRITING (“Critical Reading/Effective Writing”)
-As noted in the annual assessment report leading into the Fall, 2010 Explorations course, by
adding focus and intentionality to the TRANSITIONS section of the course we crowded other
content areas, in particular the READING/WRITING section. The direct and indirect
assessment-driven changes we made in this section for the Fall 2010 course—in particular,
adding a revision of the major paper—were not completely successful. Omitting the second
paper on “How to be an Expatriate” was a positive shift relative to the writing component of the
course, but substituting the revision of the remaining course paper (on Walls’ The Glass Castle)
resulted in much more work for students and faculty than anticipated. For Fall, 2011 we will
incorporate a enhanced “planning sheet” submitted prior to the paper in place of this revision.
-Based on indirect student assessment and in view of the continuing “overbooking” of the
Reading/Writing section of the course, the decision was made to omit the reading /discussion
on “How to be an Expatriate” for the foreseeable future.
-In addition, stemming from working group discussions relative to Fall, 2009 and Fall, 2010 class
discussions of MAUS and The Glass Castle, an increased emphasis on focused critical
READING will be added to the Fall, 2011 course. Specifically, we’ll aim to parallel the Higher
Order Concerns (HOC) armature we use for writing in working with students on “close text
reading” exercises linked to our common reading for Fall, 2011 (The Immortal Life of Henrietta
Lacks—Skloot).
ENGAGED LEARNING
- The oral communication component of Explorations, using the Mini-Odyssey oral
presentation as it vehicle, was the pre-chosen direct assessment focus for the Fall, 2010

Explorations course. Direct and Indirect assessment data confirm that this focus improved the
quality of this course component and also identified “next steps” for continued enhancement of
this course content area.
- The Fall, 2010 course contained a significantly reworked oral presentation component. Based
on Fall, 2010 assessment data, the oral presentation planning and preparation document, and
also the peer feedback loops for Fall, 2011 have been carefully reviewed and refined to further
enhance this content area.
-Our substitution of a heightened emphasis on oral communication for the written reflection
component of the Fall, 2010 Explorations mini-Odyssey project was a positive change supported
by Fall, 2010 direct and indirect assessment data. It is anticipated that the Working Group
concern for the loss of the written reflection component of the mini-Odyssey project will be
mitigated for Fall, 2011 by adding an Odyssey reflection question to the Student Self-Reflection
Questionnaire in the Transitions section of the course.
4. What are the plans for improving student learning in your unit?

The summary information noted in prior sections of this report reflects the efforts of the
Explorations Working Group to improve student learning in Explorations for Fall, 2011 based on
direct and indirect assessment of the Fall, 2010 course. Additionally, assessment discussions
stemming from the Fall, 2010 course have continued to reinforce several ongoing
“developmental” opportunities for and commitments of the Explorations Working Group,
including but not limited to the following:
•Continue to seek ways that enhance and develop student self-authorship and self-reflection
through the three main content and assignment areas of the course.
•Continue to seek ways to emphasize “higher order concerns (HOC)” in all dimensions of
academic and personal development addressed by the course.
•Continue to develop ways to emphasize and make clear to students the mentoring climate at
Hendrix and its role in facilitating in student ownership and self-authorship of their Hendrix
educational experiences.
•Continue to seek to develop and place “high impact experiences” at the heart of the
Explorations course—experiences understood by students to be of relevance to their success at
Hendrix and valuable in their own right.
•Continue to seek ways to be more “transparent” in communicating to students the rationale
behind Explorations course content.
5. Define at least one new action item for your unit that will be a goal of your assessment discussions
next year?

Action items for the Fall, 2011 Explorations course are as follows:
PRIMARY action item for Fall, 2011:
• Continue for a second year (Fall, 2011) to add intentionality, specificity and learning value to
the oral communication component of the ENGAGED LEARNING section of Explorations.
• Oral communication with be the direct assessment action item for the Fall, 2011 iteration of
Explorations. This will be our second successive year of focus in this ILO. What we learned
this year (Fall, 2010) from placing direct assessment in this area was significant. We need
another year to capitalize on the oral presentation assessment feedback that came from the Fall,
2010 course. Specifically, we have planned changes/enhancements for Fall, 2011 that more fully
reflect our priorities relative to content vs. presentation, that provide more optimum planning
and preparation materials for students, and that provide a more streamlined peer evaluation
process for the oral presentation component of the course.

SECONDARY action items for Fall, 2011:
• Continue to work to optimize the “transparency” dimensions of the course, giving students
every opportunity to understand the “what” and “why” of Explorations.
• Continue to explore ways in which to emphasize more intentionally the Higher Order
Concerns (HOC) that inform critical thoughtful reading and writing--including instruction in
“close reading” of written text-- and to highlight their centrality to intellectual and academic
endeavors.
•Omit the overload of a full paper “revision” in the course, providing instead an enhanced
planning sheet with instructor feedback prior to completing the paper assignment as an
alternate means of strengthening student writing.
(This action item could be to work on the SAP or on the assessment audit to correlate student learning goals with
specific courses, described above. It can (and perhaps should) be a very limited item.)

