SEMESTER ASSESSMENT REPORT (2008-2009)
Hendrix College – Education Department
STANDARD 1: Candidate Knowledge, Skills, and Dispositions
Candidates preparing to work in schools as teachers or other professional school personnel
know and demonstrate the content, pedagogical, and professional knowledge, skills, and
dispositions necessary to help all students learn. Assessments indicate that candidates meet
professional, state, and institutional standards.
Element 1: Content Knowledge for Teacher Candidates
Target: Teacher candidates have in-depth knowledge of the subject matter that they plan to
teach as described in professional, state, and institutional standards. They demonstrate their
knowledge through inquiry, critical analysis, and synthesis of the subject.
EVIDENCE:
-Kristy Chambers – Education of Young Children – Praxis II
RECOMMENDATION: More attention needed in Child Development and Foundations;
Diversity & Exceptional Needs & Supporting the Learning Environment; Instruction and
Assessment: Instructional/Assessment Strategies, Planning; Communication Techniques
 E-mail RE: Courtney Lobban’s Praxis Recognition – Spring 2007
 E-mail from Tessa Bailey noting Praxis Recognition – Spring 2007
-2007-2008
– Content Standards Matrix - The candidates selected 12 lessons observed or taught, and they
were responsible for aligning each lesson with a content standard. In addition, the candidates
were required to briefly describe the teaching and assessment strategies used in each lesson. The
candidates were required to use a different content standard for each lesson. Each candidate
received a perfect score (35/35) for this assignment. The instructions can be found in the
“Attachments” at the end of this document. The actual content standards matrix documents are
available for review. In addition, the candidates were required to evaluate one or more of their
student teaching lessons in the context of the elements of NCATE Standard III. They were
required to provide evidence for each element, and a rubric was provided for each element of
NCATE Standard III. Their evidence was graded based on the evidence provided. (NOTE: See
the "Portfolio Objectives Evaluation Spreadsheet" for the results of the content standards matrix
and the Standard III elements.) The results show that the students successfully met NCATE
Standard III, Element 2A, Element 2B, and Element 2C.
- Praxis II Tests - Each candidate successfully passed the Praxis II tests related to her subject
area. Tessa Bailey, however, did not pass the Content test for English/Language Arts on the first
trial. She passed the test at a later date, and she received her teacher licensure.
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-2008-2009
- There were 4 candidates (two secondary English/Language Arts and two pre-4 early childhood
education candidates). Content Standards Matrix - The candidates selected 12 lessons observed
or taught, and they were responsible for aligning each lesson with a content standard. In
addition, the candidates were required to briefly describe the teaching and assessment strategies
used in each lesson. The candidates were required to use a different content standard for each
lesson. The instructions can be found in the “Attachments” at the end of this document. The
actual content standards matrix documents are available for review. In addition, the candidates
were required to evaluate one or more of their student teaching lessons in the context of the
elements of NCATE Standard III. They were required to provide evidence for each element, and
a rubric was provided for each element of NCATE Standard III. Their evidence was graded
based on the evidence provided. (NOTE: See the "Portfolio Objectives Evaluation Spreadsheet"
for the results of the content standards matrix and the Standard III elements.) The results show
that the students successfully met NCATE Standard III, Element 2A, Element 2B, and Element
2C.
- Praxis II Tests - Each candidate successfully passed the Praxis II tests related to her subject
area.
Element 2: NA
Element 3:

Pedagogical Content Knowledge for Teacher Candidates

Target: Teacher candidates reflect a thorough understanding of pedagogical content
knowledge delineated in professional, state, and institutional standards. They have in-depth
understanding of the subject matter that they plan to teach, allowing them to provide multiple
explanations and instructional strategies so that all students learn. They present the content to
students in challenging, clear, and compelling ways and integrate technology appropriately.
EVIDENCE:
-2006-2007
-2-Week unit rubrics by Stephanie Cook, Lori Ann Holt, and Britney McCarthy – evaluated by
Rynnett Clark. Overall rating of ABOVE AVERAGE
-Email memo from Joel Wright (’05 graduate) concerning successful teaching experiences in the
Lonoke School District
-Michelle Bell, Dedric Davis, Kylia McDaniel, Carrie Misenheimer, Mariah Reescano
successfully passed the Praxis III licensure assessment. (Fall ‘04-Spring ’05) Hendrix average
score – 52.6 State Average – 51/4
-Shelley Dougan, Beth Fenske, Jennifer Hui, Marian Jimerson, Abby Mowrey, and Martene
Mourning successfully passed the Praxis III licensure assessment. (Fall ’05-Spring ’06) Hendrix
average score – 50.9 State Average – 51.2
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RECOMMENDATION: Place more emphasis on Praxis III preparation in Introduction to
Student Teaching and methods courses.
-2007-2008- Arkansas Department of Education Praxis III Scores for Fall 2008-Spring 2009 – This
report includes the PIII scores for seven graduates from the Hendrix teacher education
program over the past few years. All of the students exceeded the minimum passing
score for each Pathwise Domain. The Praxis III Assessment is conducted by the
Arkansas Department of Education, and it uses a formal classroom observation system to
determine if novice teachers should be granted a full teaching license, rather than a
probationary teaching license. The novice teachers have three years to be assessed by a
certified Praxis III assessor and received a passing score. It should be noted on the chart
below, that at least three of the seven students were within one point of the maximum
score for each domain.
NAME

GRADE
LEVEL

DOMAIN A
(Organizing
Content
Knowledge)
TOTAL
SCORE

DOMAIN C
(Teaching
for Student
Learning)
TOTAL
SCORE

DOMAIN D
(Teacher
Professionalism)
TOTAL
SCORE

12.0

DOMAIN B
(Creating an
Environment
for
Learning)
TOTAL
SCORE
14.0

Shelby
Harrell
Kristy Davis
Ashley
Cullum
Amber
Brown
Casey
Carder
Minnie
Mouse
Laura Kyzer
State
Minimum
State
Maximum
State
Average
Score
Hendrix
Average

P-12

12.0

11.0

P-4
7-12

13.0
14.5

12.5
13.0

14.0
14.5

11.0
11.5

P-4

13.0

12.5

13.5

10.5

7-12

14.0

14.0

14.5

11.5

P-4

13.0

12.0

13.5

10.5

7-12

14.5
7.5

13.5
10.0

14.0
8.5

11.5
8.0

15.0

15.0

15.0

12.0

13.1

13.3

13.6

11.0

13.4

13.07

13.71

11.07
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Score

- Puerto Rico PowerPoint – Neil Groat – December 2004
-2008-2009
- NOTE: See the "Portfolio Objectives Evaluation Spreadsheet" - Objective 10
Element 4:

Professional and Pedagogical Knowledge and Skills for Teacher Candidates

Target: Teacher candidates reflect a thorough understanding of professional and
pedagogical knowledge and skills delineated in professional, state, and institutional standards.
They develop meaningful learning experiences to facilitate learning for all students. They
reflect on their practice and make necessary adjustments to enhance student learning. They
know how students learn and how to make ideas accessible to them. They consider school,
family, and community contexts in connecting to students’ prior experience and applying the
ideas to real-world problems.
EVIDENCE:
 - Journal Neil Groat Reflection – November 2004
- See Specialized Professional Association (SPA) program reviews
Element 5: NA
Element 6: Dispositions for All Candidates
Target: Candidates work with students, families, and communities in ways that reflect the
dispositions expected of professional educators as delineated in professionals, state, and
institutional standards. Candidates recognize when their own dispositions may need to be
adjusted and are able to develop plans to do so.
EVIDENCE:
See Specialized Professional Association (SPA) program reviews
Element 7:

Student Learning for Teacher Candidates

Target: Teacher candidates accurately assess and analyze student learning, make
appropriate adjustments to instruction, monitor student learning, and have a positive effect on
learning for all students.
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EVIDENCE:
See Specialized Professional Association (SPA) program reviews
-2008-2009
In addition, the candidates were required to evaluate one or more of their student teaching
lessons in the context of the elements of NCATE Standard III. They were required to provide
evidence for each element, and a rubric was provided for each element of NCATE Standard III.
Their evidence was graded based on the evidence provided. (NOTE: See the "Portfolio
Objectives Evaluation Spreadsheet" for the results of the content standards matrix and the
Standard III elements.) The results show that the students successfully met NCATE Standard III,
Element 2A, Element 2B, and Element 2C. Two of the candidates (Melissa Campbell and Katie
Greshowak) made specific references to how they adjusted their lessons to meet the learning
needs of their students. See excerpts below:
Add Excerpts ???
Element 8:

NA

Standard II. Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on the applicant
qualifications, the candidate and graduate performance, and unit operations to evaluate
and improve the unit and its programs.
Element 1:

Assessment System

Target: The unit, with the involvement of its professional community, is implementing an
assessment system that reflects the conceptual framework(s) and incorporates candidate
proficiencies outlined in professional and state standards. The unit continuously examines the
validity and utility of the data produced through assessments and makes modifications to keep
abreast of changes in assessment technology and in professional standards. Decisions about
candidate performance are based on multiple assessments made at multiple points before
program completion. Data show the strong relationship of performance assessments to
candidate success. The unit conducts thorough studies to establish fairness, accuracy, and
consistency of its performance assessment procedures. It also makes changes in its practices
consistent with the results of these studies.
EVIDENCE:
Element 2:

Data Collection, Analysis, and Evaluation
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Target:
The unit is implementing its assessment system and providing regular and
comprehensive data on program quality, unit operations, and candidate performance at each
stage of a program, including the first years of practice. Data from candidates, graduates,
faculty, and other members of the professional community are based on multiple assessments
from both internal and external sources. The unit maintains a record of formal candidate
complaints and documentation of their resolution. Data are regularly and systematically
collected, compiled, summarized, analyzed, and reported publicly for the purpose of improving
candidate performance, program quality, and unit operations. The unit is developing and
testing different information technologies to improve its assessment system.
EVIDENCE:
Element 3:

Use of Data for Program Improvement

Target:
The unit has fully developed evaluations and continuously searches for
stronger relationships in the evaluations, revising both the underlying data systems and
analytic techniques as necessary. The unit not only makes changes when evaluations indicate,
but also systematically studies the effects of any changes to assure that the intended program
strengthening occurs and that there are no adverse consequences. Candidates and faculty
review data on their performance regularly and develop plans for improvement.
EVIDENCE:
 Week 13 Final Journal Entries – Stacy Montague (Rynnett Clark) – June 2005
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Standard III. Field Experiences and Clinical Practice
The unit and its school partners design, implement, and evaluate field experiences and
clinical practice so that teacher candidates and other school personnel develop and
demonstrate the knowledge, skills, and dispositions necessary to help all students learn.
Element 1: Collaboration Between Unit and School Partners
Target: The school and unit share and integrate resources and expertise to support
candidates' learning in field experiences and clinical practice. Both unit and school-based
faculty are involved in designing, implementing, and evaluating the unit's conceptual
framework(s) and the school program; they each participate in the unit's and the school
partner's professional development activities and instructional programs for candidates and
for children. The unit and its school partners jointly determine the specific placements of
student teachers and interns for other professional roles to maximize the learning experience
for candidates and P-12 students.
EVIDENCE:
- The Unit has participated in the school’s professional development and instructional activities
through the Hendrix Early Literacy Program (HELP), and the Hendrix College Charter School
Leadership Institute.
-2005-2006
- Another example of the unit and the school partners jointly determining the specific
placements of student teachers involves the History of Education and Effective Teaching course.
(See email memo from Rita Branch, principal of Theodore Jones Elementary School, to Dr.
James Jennings, September 20, 2005.)
More evidence is needed, however, for the following:
“Both unit and school-based faculty are involved in designing, implementing, and evaluating
the unit's conceptual framework(s) and the school program” A survey has been designed
and disseminated to collect input from school-based faculty concerning the unit’s
conceptual framework, and its overall operations (Survey administered by Rynnett Clark
in December 2007). Results?
-

Student Teaching Placement Process PowerPoint (Rynnett Clark) – March 2005
Invitation from Diane Barksdale RE Master Principal Selection/ Feb. 2007
E-mail from Mrs. Barksdale referencing our Hendrix Ed. Dept. Grads/ Feb. 2007
E-mail correspondence with Ashleigh McGee (Hendrix Alumni “05” and current
first grade lead teacher at Carver Magnet in Little Rock) RE her presentation on
Math/Sci/Literacy integration to Hendrix Math/Sci Students (October 2, 2007)
Week 1 Journal Entry/Kristy Chambers RE Literacy Model (Feb.7th entry, 2nd
paragraph)
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-

E-mail response from Central High principal RE Hendrix Stu Teachers (March
4rth, 2008)

-2006-2007
– The Student Teacher Placement Worksheet is a product of collaboration between the
candidates, the student teaching supervisor, and the school partners. (See Student Teacher
Placement Worksheet for 2006-2007.)
-2007-2008
– The Student Teacher Placement Worksheet is a product of collaboration between the
candidates, the student teaching supervisor, and the school partners. (See Student Teacher
Placement Worksheet for 2007-2008.)
-2008-2009
– The Student Teacher Placement Worksheet is a product of collaboration between the
candidates, the student teaching supervisor, and the school partners. (See Student Teacher
Placement Worksheet for 2006-2007, and 2007-2008.)
Element 2: Design, Implementation, and Evaluation of Field Experiences and Clinical Practice
Target: Field experiences allow candidates to apply and reflect on their content,
professional, and pedagogical knowledge, skills, and dispositions in a variety of settings with
students and adults. Both field experiences and clinical practice extend the unit’s conceptual
framework(s) into practice through modeling by clinical faculty and well-designed
opportunities to learn through doing. During clinical practice, candidate learning is integrated
into the school program and into teaching practice. Candidates observe and are observed by
others. They interact with teachers, college or university supervisors, and other interns about
their practice regularly and continually. They reflect on and can justify their own practice.
Candidates are members of instructional teams in the school and are active participants in
professional decisions. They are involved in a variety of school-based activities directed at the
improvement of teaching and learning, including the use of information technology.
Candidates collect data on student learning, analyze them, reflect on their work, and develop
strategies for improving learning.
Clinical faculty are accomplished school professionals who are jointly selected by the unit and
partnering schools Clinical faculty are selected and prepared for their roles as mentors and
supervisors and demonstrate the skills, knowledge, and dispositions of highly accomplished
school professionals.
EVIDENCE:
– The evidence collected from the Student Teaching Appraisal Form, and the high ratings (“E+”
and “E”) received by all of the candidates clearly demonstrates that the following was met.
“Field experiences allow candidates to apply and reflect on their content, professional, and
pedagogical knowledge, skills, and dispositions in a variety of settings with students and
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adults. Both field experiences and clinical practice extend the unit's conceptual framework(s)
into practice through modeling by clinical faculty and well-designed opportunities to learn
through doing. During clinical practice, candidate learning is integrated into the school
program and into teaching practice. Candidates observe and are observed by others. They
interact with teachers, college or university supervisors, and other interns about their practice
regularly and continually. They reflect on and can justify their own practice.”
-2005-2006
Evidence of applying pedagogical skills is also demonstrated by the 2-Week Rubric for the
Student Teaching Unit.
Multicultural Assessment - Strengths cited: exposure to a variety of students from different
backgrounds, cooperating teachers were aware of student backgrounds, practice with
differentiated instruction.
RECOMMENDATIONS: Weaknesses cited: driving to Little Rock, more time needed to learn
about each student’s background. Other: more needed on multicultural education (workshops,
coursework, etc.).
-Summary of Student Teaching Debriefing Form - Strengths: Candidates felt very prepared to
teach; good communication with unit faculty; PET was very helpful
Suggestions: More experience with day-to-day management issues; need to know more about
how to help ELL students; the unit should do more to prepare the cooperating teachers; more
workshops on special topics; consider student teaching in the fall.
Strong evidence - Email memos from Mary Barksdale and Dr. Susan Perry concerning hiring of
and award to Ashleigh McGee (December ’05 graduate).
 Week 1 Journal Emily Wells – Spring 2006
 E-mail from Mrs. Cox RE opportunity for Lauren French – Spring 2006
 Week 5 Journal Paul Gregory - Spring 2006
 Week 12 Journal Paul Gregory - Spring 2006
 E-Mail from Mrs. Keathley RE Math/Sci Student – October 2007
 E-Mail from Mrs. Keathley RE Final Eva of Math Sci Stu Nov 2007
 E-Mail from Kristy Chambers RE Employment at Gibbs March 2008
- 2008-2009 Evidence:
Element 2A – Candidates are members of instructional teams in the school and are active
participants in professional decisions.
Element 2B – They (candidates) are involved in a variety of school-based activities directed at
the improvement of teaching and learning, including the use of information technology.
Element 2C – Candidates collect data on student learning, analyze them, reflect on their work,
and develop strategies for improving learning.
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(NOTE: See rubrics under “Attachments” at the end of this document. The actual documents
submitted by each student, and scored by the instructor, are available for review.)
NAME
Melissa Campbell
Rachel Floyd
Katie Greshowak

ELEMENT 2A
9/10
7/10
10/10

ELEMENT 2B
19/20
11/20
16/20

ELEMENT 2C
20/20
15/20
13/20

Element 3: Candidates' Development and Demonstration of Knowledge, Skills, and Dispositions
to Help ALL Students Learn
Target: Candidates demonstrate mastery of content areas and pedagogical and professional
knowledge before admission to and during clinical practice. Assessments used in clinical
practice indicate that candidates meet professional, state, and institutional standards and have
a positive effect on student learning. Multiple assessments are used by candidates and clinical
faculty to determine areas that need improvement and to develop a plan for improvement.
Candidates work collaboratively with other candidates and clinical faculty to critique and
reflect on each others’ practice and their effects on student learning with the goal of
improving practice. Field experiences and clinical practice facilitate candidates’ exploration
of their knowledge, skills, and dispositions related to all students. Candidates develop and
demonstrate proficiencies that support learning by all students as shown in their work with
students with exceptionalities and those from diverse ethnic, racially, gender, and
socioeconomic groups in classrooms and schools.
EVIDENCE:
– The evidence collected from the Student Teaching Appraisal Form, and the high ratings (“E+”
and “E”) received by all of the candidates clearly demonstrates that the following was met.
“Candidates demonstrate mastery of content areas and pedagogical and professional
knowledge before admission to and during clinical practice. Assessments used in clinical
practice indicate that candidates meet professional, state, and institutional standards and have
a positive effect on student learning. Multiple assessments are used by candidates and clinical
faculty to determine areas that need improvement and to develop a plan for improvement.
Candidates work collaboratively with other candidates and clinical faculty to critique and
reflect on each others' practice and their effects on student learning with the goal of
improving practice. Field experiences and clinical practice facilitate candidates' exploration
of their knowledge, skills, and dispositions related to all students.”
Evidence of applying pedagogical skills is also demonstrated by the 2-Week Rubric for the
Student Teaching Unit.
-2006-2007
2-Week unit rubrics by Stephanie Cook, Lori Ann Holt, and Britney McCarthy – evaluated by
Rynnett Clark. Overall rating of ABOVE AVERAGE
-2007-2008
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- See “Context Matrix for Standard III, Element 3 Chambers.” Kristy Chambers provided
sufficient evidence to meet this area.
RECOMMENDATION: Future student teacher candidates will be required to address this area
since more evidence is needed to demonstrate the following:
“Candidates develop and demonstrate proficiencies that support learning by all students as
shown in their work with students with exceptionalities and those from diverse ethnic, racial,
gender, and socioeconomic groups in classrooms and schools.”
Multicultural Assessment - Strengths cited: exposure to a variety of students from different
backgrounds, cooperating teachers were aware of student backgrounds, practice with
differentiated instruction. Weaknesses cited: driving to Little Rock, more time needed to learn
about each student’s background. Other: more needed on multicultural education (workshops,
coursework, etc.).
-Summary of Student Teaching Debriefing Form - Strengths: Candidates felt very prepared to
teach; good communication with unit faculty; PET was very helpful
Suggestions: More experience with day-to-day management issues; need to know more about
how to help ELL students; the unit should do more to prepare the cooperating teachers; more
workshops on special topics; consider student teaching in the fall.






Debriefing Form – Ashleigh McGee – December 2005 RESULTS?
Disposition Rubrics from Math/Sci Course RESULTS?
E-Mail Correspondence/ Lauren Wisner RE Dif. Instruction Fall 2007
Evaluation Rubric of 2 week unit for Lauren Wisner Fall 2007 RESULTS?
E-Mail Correspondence/Lauren Wisner RE 2 week unit Fall 2007

- 2008-2009 Evidence:
Element 2A – Candidates develop and demonstrate proficiencies that support learning by all
students as shown in their work with students with exceptionalities and those from diverse
ethnic, racial, gender, and socioeconomic groups in classrooms and schools.
(NOTE: See rubric under “Attachments” at the end of this document. The actual documents
submitted by each student, and scored by the instructor, are available for review.)
NAME
Melissa Campbell
Rachel Floyd
Katie Greshowak

ELEMENT 3
15/15
12/15
12/15
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Standard IV. Diversity
The unit designs, implements, and evaluates curriculum and experiences for candidates to
acquire and apply the knowledge, skills and dispositions necessary to help all students
learn. These experiences include working with diverse higher education and school faculty,
diverse candidates, and diverse students in P-12 schools
Element 1:

Design, Implementation, and Evaluation of Curriculum and Experiences

Target: Curriculum, field experiences, and clinical practice help candidates to demonstrate
knowledge, skills, and dispositions related to diversity. They are well-developed knowledge
bases for, and conceptualizations of, diversity and inclusion so that candidates can apply them
effectively in schools. Candidates learn to contextualize teaching and to draw upon
representations from the students’ own experiences and knowledge. They learn how to
challenge students toward cognitive complexity and engage all students, including students
with exceptionalities, through instructional conversation. Candidates and faculty review
assessment data that provide information about candidates’ ability to work with all students
and develop a plan for improving their practice in this area.
EVIDENCE:
Element 2:

Experiences Working With Diverse Faculty

Target: Candidates interact in classroom settings on campus and in schools with
professional education faculty, faculty in other units, and school faculty who represent diverse
ethnic, racial, gender, language, exceptionality, and religious groups. Faculty with whom
candidates work throughout their preparation program are knowledgeable about and sensitive
to preparing candidates to work with diverse students, including students with exceptionalities.
EVIDENCE:
Element 3:

Experiences Working with Diverse Candidates

Target: Candidates interact and work with candidates with exceptionalities and from diverse
ethnic, racial, gender, language, socioeconomic, and religious groups in professional
education courses on campus and in schools. The active participation of candidates from
diverse cultural backgrounds and with different experiences is solicited, and valued and
accepted in classes, field experiences, and clinical practice.
EVIDENCE:
-2006-2007
Gender - 3 females (Caucasian)
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-2007-2008
Gender- 6 females (5-Caucasian, 1-African American)
-2008-2009
Gender - 4 females (Caucasian)

Element 4:

Experiences Working with Diverse Students in P-12 Schools

Target: Extensive and substantive field experiences and clinical practices are designed to
encourage candidates to interact with exceptional students and students from different ethnic,
racial, gender, socioeconomic, language, and religious groups. The experiences help
candidates confront issues of diversity that affect teaching and student learning and develop
strategies for improving student learning and candidates’ effectiveness as teachers.
EVIDENCE:
 Multicultural Debrief – Ashleigh McGee RESULTS?
Standard V. Faculty Qualifications, Performance, and Development
Faculty are qualified and model best professional practices in scholarship, service, and
teaching, including the assessment of their own effectiveness as related to candidate
performance; they also collaborate with colleagues in the disciplines and schools. The unit
systematically evaluates faculty performance and facilitates professional development.
Element 1:

Qualified Faculty

Target: Professional education faculty at the institution have earned doctorates or
exceptional expertise, have contemporary professional experiences in school settings at the
levels that they supervise, and are meaningfully engaged in related scholarship. All clinical
faculty (higher education and school faculty) are licensed in the fields that they teach or
supervise and are master teachers or well recognized for their competence in their field.
EVIDENCE:
- full compliance in this area
Element 2:

Modeling Best Professional Practices in Teaching

Target: Faculty have an in-depth understanding of their fields and are teacher scholars
who integrate what is known about their content fields, teaching, and learning in their own
instructional practice. They exhibit intellectual vitality in their sensitivity to critical issues.
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Teaching by the professional education faculty reflects the unit’s conceptual framework(s),
incorporates appropriate performance assessments, and integrates diversity and technology
throughout coursework, field experiences, and clinical practices. Faculty value candidates’
learning and adjust instruction appropriately to enhance candidate learning. They understand
assessment technology, use multiple forms of assessments in determining their effectiveness,
and use the data to improve their practice. Many of the unit faculty are recognized as
outstanding teachers by candidates and peers across campus and in schools.
EVIDENCE:
Element 3:

Modeling Best Professional Practices in Scholarship

Target: Professional education faculty demonstrate scholarly work related to teaching,
learning, and their fields of specialization. They are actively engaged in inquiry that ranges
from knowledge generation to exploration and questioning of the field to evaluating the
effectiveness of a teaching approach.
EVIDENCE:

Element 4:

Modeling Best Professional Practices in Service

Target: Professional education faculty are actively engaged in dialogues about the design
and delivery of instructional programs in both professional education and P-12 schools. They
work in schools with colleagues. They provide leadership in the profession, schools, and
professional associations at state, national, and international levels.
EVIDENCE:
-Susan Perry: Program Reviewer: Early Childhood Special Education B-4th grade for grade for
UAPB new Special Ed Master's Program, September 9.
Strong evidence in this area from Dr. Perry’s HELP program and Dr. Jennings’ Above the Line
Project. Also, Dr. Perry was awarded (November 2007) the Innovation in Teacher Education
Award by the Southeastern Regional Association of Teacher Educators (SRATE). She was
given the award because of her work with literacy labs, practicum experiences, and research.
- (See email memo from Dr. Perry to Charlotte Green, 5-27-08) Collaboration to teach P-2
Reading, P-2 Writing, and 2-4 Reading and Writing classes at new school (Charlotte Green is the
principal of the new school). Also, Dr. Perry will work with the special education teacher to
prepare literacy strategies for IEPs.
- Dr. Perry’s HELP program offered at new school through a Children’s Literature lab (see
“HELP at new school”)
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Element 5: Collaboration
Target: Faculty are actively engaged as a community of learners regarding the conceptual
framework(s) and scholarship of the classroom. They develop relationships, programs, and
projects with colleagues in P-12 schools and faculty in other units of the institution to develop
and refine knowledge bases, conduct research, make presentations, publish materials, and
improve the quality of education for all students.
EVIDENCE:
-Entzminger – October 2005
-Perry article (featured on Hendrix website) – November 2005
-Description of HELP program - Dr. Perry – November 2005
- Perry served as a partner with the Arkansas Reading First Higher Education Collaborative.
Trainer in Reading First Initiatives (See “Invitation to Partner”)
-STRONG EVIDENCE: See “2008-2009 Teacher Evaluation of HELP Program,” 2008-2009
Student Evaluation of HELP Program,” “2008-2009 Murphy Program Committee Evaluation of
HELP Program.”
Element 6:

Unit Evaluation of Professional Education Faculty Performance

Target: The unit’s systematic and comprehensive evaluation system includes regular and
comprehensive reviews of the professional education faculty’s teaching, scholarship, service,
collaboration with the professional community, and leadership in the institution and
profession.
EVIDENCE:
- Jennings was evaluated by the chair of the History department, the area chair, and the Hendrix
College Committee on Faculty, and received a promotion to full professorship in education and
history. – Spring 2008
Element 7:

Unit Facilitation of Professional Development

Target: The unit has policies and practices that encourage all professional education
faculty to be continuous learners. Experienced unit faculty mentor new faculty, providing
encouragement and support for developing scholarly work around teaching, inquiry, and
service.
EVIDENCE:
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STANDARD 6:

Unit Governance and Resources

The unit has the leadership, budget, personnel, facilities, and resources including
information technology resources, for the preparation of candidates to meet professional,
state, and institutional standards.
Element 1:

Unit Leadership and Authority

Target: The unit provides the leadership for effectively coordinating all programs at the
institution designed to prepare education professionals to work in P-12 schools. The unit’s
recruiting and admission practices are described clearly and consistently in publications and
catalogs. Academic calendars, catalogs, publications, grading policies, and advertising are
accurate and current. The unit ensures that candidates have access to student services such as
advising and counseling. The unit and other faculty collaborate with P-12 practitioners in
program design, delivery, and evaluation of the unit and its programs. Colleagues in other
units at the institution involved in the preparation of professional educators… recognize the
unit as a leader. The unit provides professional development on effective teaching for faculty
in other units of the institution.
EVIDENCE:
Element 2:

Unit Budget

Target: The unit receives sufficient budgetary allocations at least proportional to other units
on campus or similar units at other campuses to provide programs that prepare candidates to
meet standards. The budget adequately supports on-campus and clinical work essential for
preparation of professional educators.
EVIDENCE:
- See PEDS Report for 2007 (submitted January 2009)
Element 3:

Personnel

Target: Workload policies and practices permit and encourage faculty not only to be
engaged in a wide range of professional activities, including teaching, scholarship,
assessment, advisement, work in schools, and service, but also to professionally contribute on
a community, state, regional, or national basis. Formal policies and procedures have been
established to include on-line course delivery in determining faculty load. The unit’s use of
part-time faculty and of graduate teaching assistants is purposeful and employed to strengthen
programs, including the preparation of teaching assistants. Clinical faculty are included in the
unit as valued colleagues in preparing educators. Unit provision of support personnel
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significantly enhances the effectiveness of faculty in their teaching and mentoring of
candidates. The unit supports professional development activities that engage faculty in
dialogue and skill development related to emerging theories and practices.
EVIDENCE:
Element 4:

Unit Facilities

Target:
The unit has outstanding facilities on campus and with partner schools to
support candidates in meeting standards. Facilities support the most recent developments in
technology that allow faculty to model the use of technology and candidates to practice its use
for instructional purposes.
EVIDENCE:
- The unit’s Curriculum Library is used by the students and faculty members. The library
features a computer lab and a SmartBoard. A Children’s Literature lab will be housed in the
Woodrow Cummins Elementary School. The lab room is solely for Hendrix students enrolled in
Children’s Literature. The Woodrow Cummins Elementary School is a new facility that will
open in August 2008.
Element 5:

Unit Resources Including Technology

Target:
The unit aggressively and successfully secures resources to support highquality and exemplary programs and projects to ensure that candidates meet standards. The
development and implementation of the unit’s assessment system is well funded. The unit
serves as an information technology resource in education beyond the education programs –
to the institution, community, and other institutions. Faculty and candidates have access to
exemplary library, curricular, and electronic information resources that not only serve the
unit, but also a broader constituency.
EVIDENCE:

17

ATTACHMENTS
Instructions for Content Standards Matrix (Standard 1, Element 1)
A content matrix aligns standards with a lesson, the teaching method(s) used in the
lesson, and the assessment used in the lesson. Each category requires only a brief amount
of text. For instance, a standard is usually one sentence or a phrase. The lesson can be
described using one or two sentences, at the most. Also, a short phrase can be used to
describe the teaching method or the assessment.
The content matrix has 12 categories for standards and four categories related to Standard
III. As I noted earlier, you will align standards with the lesson, teaching method, and
assessment for the 12 standards. You will be responsible for collecting 12 standards from
your area of licensure. You can use evidence from previous observations, course work,
your current student teaching experiences (a lesson you taught or a lesson taught by your
cooperating teacher), etc. Total points possible: 35 points.

Standard III, Element 2A
Candidates are members of instructional teams in the school and are active
participants in professional decisions.
Outstanding
5
Members of
instructional teams

Professional
decisions

Candidate provides
written evidence of
membership of 2 or
more instructional
teams (two or more
licensed teachers) in
the school
Candidate is able to
provide 2 or more
pieces of written
evidence of
participation in
professional
decisions, including
a statement of the

Meets standard
4-3

Needs
Improvement
2-0
Candidate provides Candidate is aware
evidence of
of a discussion or
membership of one input on an informal
instructional team in basis, but needs
the school
more evidence of
membership of an
instructional team
Candidate is able to Some evidence of
provide written
participation in
evidence of
professional
participation in
decisions provided
professional
decisions, including
a statement of the
actual decision, and

actual decision, and
the decision was the
result of several
conversations,
meetings, etc.

the decision was the
result of several
conversations,
meetings, etc.

Standard III, Element 2B
They are involved in a variety of school-based activities directed at the improvement of
teaching and learning, including the use of information technology.
Outstanding
5
Variety of schoolbased activities

Improvement of
teaching

Improvement of
learning

Use of technology

Candidate provides
evidence of active
involvement in
more than three
school-based
activities related to
teaching and
learning
Candidate can
demonstrate how
his/her school-based
activities provided
significant growth
in his/her teaching
skills during a
specific time period
Candidate can
demonstrate how
his/her school-based
activities provided
significant growth
in student learning
based on pre- and
post-test results
Candidate can
demonstrate how
his/her school-based

Meets Standard
4-3

Needs
Improvement
2-0
Candidate provides Candidate can
evidence of
provide evidence of
involvement in three involvement in one
school-based
or two school-based
activities related to
activities
teaching and
learning
Candidate can
demonstrate how
his/her school-based
activities provided
some growth in
his/her teaching
skills

Some evidence is
provided in regard
to school-based
activities and
improvement

Candidate can
demonstrate how
his/her school-based
activities provided
some growth in
student learning

Some evidence is
provided in regard
to school-based
activities and
improvement

Candidate can
demonstrate how
his/her school-based

Some evidence is
provided in regard
to school-based

activities provided
significant growth
in the use of
information
technology for the
students and the
teacher

activities provided
some growth in the
use of information
technology for the
student or the
teacher

activities and
improvement

Standard III, Element 2C
Candidates collect data on student learning, analyze them, reflect on their work, and
develop strategies for improving learning.
Outstanding
5
Candidate collects
data on student
learning

Candidate is able to
collect multiple
forms of data for
two or more lessons
taught by the
candidate
Candidate analyzes Candidate uses two
data on student
or more numerical
learning
indicators, along
with a brief
narrative, to explain
the extent to which
student learning
occurred
Candidate reflects Candidate
on his/her work
accurately describes
regarding the data the strengths and
analysis on student weaknesses of the
learning
lesson in relation to
how the objective
was met and the

Meets Standard
4-3
Candidate is able to
collect data on
student learning for
one or more lessons
taught by the
candidate
Candidate uses
scores for
assignments,
quizzes, tests, or
rubrics to explain
the extent to which
student learning
occurred
Candidate describes
the strengths and
weaknesses of the
lesson in relation its
impact on student
learning

Needs
Improvement
2-0
Candidate has some
data on student
learning

Candidate attempts
to correlate data
with student
learning

Candidate attempts
to identify the
strengths and
weaknesses of the
lesson in relation to
its impact on student
learning

Candidate
develops strategies
for improving
learning

degree to which
student learning
occurred
Candidate provides
specific, practical
strategies that
he/she intends to use
to improve student
learning in the
future, and supports
strategies with
evidence from the
lesson(s)

Candidate provides
strategies that
he/she intends to use
to improve student
learning in the
future

Candidate attempts
to describe
strategies that
he/she intends to use
to improve student
learning in the
future

Standard III, Element 3
Candidates develop and demonstrate proficiencies that support learning by all students
as show in their work with students with exceptionalities and those from diverse ethnic,
racial, gender, and socioeconomic groups in classrooms and schools.

Candidates develop
and demonstrate
proficiencies that
support learning by
all students

Candidates
proficiencies with
students with
exceptionalities

Outstanding
5

Meets Standard
4-3

Candidate is able to
demonstrate how
students, in general,
have reached a level
of proficiency
(mastery) for a
particular lesson,
skill, or assignment,
with pre- and posttest evidence
included
Candidate is able to
demonstrate how
students with
exceptionalities
have reached a level
of proficiency
(mastered work) for
a particular lesson,
skill, or assignment,

Candidate is able to
demonstrate how
students, in general,
have reached a level
of proficiency
(mastery) for a
particular lesson,
skill, or assignment

Needs
Improvement
2-0
Candidate attempts
to demonstrate how
students, in general,
have reached a level
of proficiency
(mastery) for a
particular lesson,
skill, or assignment

Candidate is able to
demonstrate how
students with
exceptionalities
have reached a level
of proficiency
(mastered work) for
a particular lesson,
skill, or assignment

Candidate attempts
to demonstrate how
students with
exceptionalities
have reached a level
of proficiency
(mastered work) for
a particular lesson,
skill, or assignment

Candidates develop
proficiencies with
students from
diverse ethnic,
racial, gender, and
socioeconomic
groups

w/ pre- and post-test
evidence included
Candidate is able to
demonstrate how
students from
diverse ethnic,
racial, gender, and
socioeconomic
groups have reached
a level of
proficiency
(mastered work) for
a particular lesson,
skill, or assignment,
w/ pre- and post-test
evidence included

Candidate is able to
demonstrate how
students from
diverse ethnic,
racial, gender, and
socioeconomic
groups have reached
a level of
proficiency
(mastered work) for
a particular lesson,
skill, or assignment

Candidate attempts
to demonstrate how
students from
diverse ethnic,
racial, gender, and
socioeconomic
groups have reached
a level of
proficiency
(mastered work) for
a particular lesson,
skill, or assignment

